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Abstract—Al-powered language instructions are being incorporated across educational institutions globally.
Open Al's ChatGPT is being utilized for addressing multiple challenges and issues inadequately tackled by
conventional methods of instruction. As today’s tech-savvy young FL learners respond more actively to Al-
powered instructions, this study aims to understand their expectations, EFL instructors’ perspectives, and
anxieties about ChatGPT’s incorporation in EFL classrooms. A questionnaire with self-designed and carefully
reproduced earlier research items was sent to randomly selected students and instructors using simple random
selection. While descriptive statistics was utilized for quantitative data, thematic analysis was employed for
qualitative responses. It was revealed that Saudi EFL learners were excited and positive about ChatGPT's
incorporation into EFL classrooms. While the findings of the quantitative data of the language instructors
supported and corroborated the perspectives of EFL students, the analysis of qualitative data revealed that
they had serious reservations regarding the adverse impact of ChatGPT on students' creative and analytical
skills. It was also revealed that they had anxieties about the detrimental impacts of using this tool without
being guided or monitored, including disinformation, and incorrect data that could lead to detrimental
methods of instruction. The study offers significant educational implications and teaching potential, which
could assist language instructors and policymakers in fulfilling the requirements of young learners as well as
overcoming ethical and academic challenges.

Index Terms—conventional methods of instruction, creative and analytical skills, instructors’ perspectives and
anxieties, multiple challenges and issues, uncritical consumers of knowledge

|. INTRODUCTION

Technology and, particularly Al-powered tools, have not only penetrated human existence but also transformed it in
ways never seen before. The swift advancement of artificial intelligence technology additionally brings profound
implications for academic institutions and the educational environment. Since Open Al launched ChatGPT in
November 2022, educational researchers as well as professionals from various disciplines have demonstrated amazing
interest in technology-enhanced methods of instruction to promote the learning of languages (Xiao & Zhi, 2023). As a
result, technology has made its way to educational institutions as it offers foreign language learners realistic and
interactive instructional materials that enable them to engage with the language and develop language skills more fully
and meaningfully (Marzuki et al., 2023; Loncar et al., 2021; Taj et al., 2017). Technology offers authentic and engaging
resources for language learners to enhance their language competency in a more meaningful and immersive way.
Students can take control of their learning through technology, resulting in greater motivation and autonomy. For
instance, learners enjoy independence because they can receive immediate feedback and assistance, which accelerates
the enhancement of their language skills (Marzuki et al., 2023).

Open Al's ChatGPT utilizes robust language models to generate human-like text and data, which could assist
professionals, instructors, and learners (Bekou et al., 2024). It could improve language learning by facilitating text,
research, and finding solutions, enhancing language skills, and offering customized exercise materials. Amin (2023)
examined how Al and ChatGPT affected EFL training through customized language instruction, immediate time
practice, and assessments. The study argued that Al enhanced student language comprehension by customizing lessons.
Interactive Al-powered chatbots construct confidence while offering rapid language practice feedback. Al automated
exam grading and feedback, optimizing speed, consistency, and security. The potential of ChatGPT and other artificial
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intelligence technologies to understand different patterns of language, offer instant feedback, personalize learning,
address students' different expectations, and enhance language skills is increasingly being recognized (Law, 2024,
Javaid et al., 2023).

As Saudi Arabia’s overwhelming majority comprises the tech-savvy young generation, universities and educational
institutions are equipped with the most advanced digital infrastructure to facilitate learning and teaching. Multiple
studies (Aldowsari & Aljebreen, 2024; Jamshed et al., 2024; Algraini, 2024) have examined different aspects of Al-
powered incorporation into Saudi EFL classrooms, highlighting the transforming nature of Al-powered tools. However,
there are issues and certain aspects that need further exploration and examination.

A. Research Problem

Most of the existing studies exclusively focused on either learners’ perspectives or those of the instructors while
examining the implementation of ChatGPT into EFL classrooms. Unlikely previous studies, this research investigates
both the students' and teachers’ perspectives while exploring the efficacy of ChatGPT to empower both the learners and
instructors.

B. Research Purpose Statement

The study aims to examine the perspectives of language teachers and students, along with instructors' anxieties
regarding the usage of ChatGPT in EFL classes.

Il. LITERATURE REVIEW

Celik et al. (2025) assessed the speaking self-efficacy of EFL freshmen randomly recruited from Erbil's tertiary
Advanced English classrooms. Students in the experimental group used ChatGPT as an oral language instructor to
enhance their knowledge in class on topics supplied as per the course book, whereas students in the control group
engaged in speaking sessions during class. It was found that ChatGPT offered the potential to enhance students'
speaking self-efficacy as it provided a friendly environment for constructive feedback, numerous recordings, and
suitable training. The study offers multiple pedagogical implications for those seeking to incorporate ChatGPT in their
language classrooms. Yildiz (2024) studied ChatGPT's effect on EFL learners' confidence in speaking. The
experimental group communicated using ChatGPT, whereas the control group utilized a standard EFL classroom. The
EFL speaking self-efficacy measure and optional experimental group conversations were utilized to collect data. The
covariance (ANCOVA) analysis revealed that experimental group learners' speaking self-efficacy enhanced
significantly after ten intervention sessions. The findings hold educational prospects for language instructors and
policymakers. Jamshed et al. (2024) explored Saudi EFL learners' perspectives, challenges, and ChatGPT's instructional
prospects. 235 undergraduates from two Saudi universities responded to a privately developed questionnaire with
changed queries. The data was examined using descriptive statistics. The results indicated that Saudi learners were
extremely positive about ChatGPT as a valuable tool for language learning and instruction. Masoudi (2024) examined
Saudi undergraduate learners' perspectives on ChatGPT and its effectiveness in enhancing English writing skills.
Experimental pre-and post-tests, semi-structured interviews, and theme-analyzed open-ended questionnaires were
utilized. During the interactive phase, ChatGPT offered writing tasks and comments. Pre- and post-intervention writing
assessments were performed. It was revealed that ChatGPT enhanced English writing proficiency through personalized
feedback and assistance. Polakova and Ivenz (2024) investigated the influence of ChatGPT suggestions on the
proficiency of Generation Z students. Mixed methodologies were utilized to analyze the quantitative and qualitative
interactions of foreign language learners with ChatGPT. Questionnaires, focus group interviews, and pre-and post-
assessments assessed ChatGPT's feedback on students' writing. The analysis revealed that ChatGPT assisted Gen Z
students in writing creatively. The study suggests that language learning must leverage Al to satisfy learners'
requirements. Werdiningsih et al. (2024) investigated the utilization of ChatGPT by EFL students in academic writing.
Three EFL students with differing skill levels were examined through qualitative case studies. The data was collected
through partially structured interviews. The findings indicated that ChatGPT enhanced student creativity by alleviating
doubts, elucidating language, and proposing material. The study suggests that future research should use larger,
different samples and unbiased measurements. Chiu et al. (2023) used the concept of self-determination to explore how
teacher assistance impacted student proficiency, needs fulfillment, and intrinsic drive to learn using Al technology. 123
Grade 10 students participated in an Al-based project using chatbots. It was found that teacher assistance and
competence among students (autonomous learning as well as technological literacy) impacted intrinsic drive and
chatbot skills. Teng (2024) examined the absence of research on EFL students' perspectives on ChatGPT writing
experiences. A questionnaire and interview were used in this mixed-methods study following a writing course spanning
a semester. It was found that Al-powered tools assisted in enhancing writing inspiration, self-confidence, involvement,
and collaboration. The findings offer many pedagogical implications for ChatGPT incorporation into EFL classrooms.

Balc1 (2024) carried out a web of science systematic review to assess if ChatGPT promoted EFL instruction and
learning. The review compiled twenty-one webs of science papers to better understand ChatGPT's pros and cons in EFL
instruction. It was found that despite the advantages it offered, students and instructors were apprehensive about
ChatGPT due to its limitations and ethical issues. Zaiarna et al. (2024) assessed English language instructors'
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knowledge of ChatGPT's foreign language teaching potential and Al-generated test assignment design. It was found that
the respondents while acknowledging its potential, doubted ChatGPT-generated tasks' evaluation accuracy due to
prejudice, inadequate task complexity, and careful proofreading. Celik et al. (2022) studied research studies on the
instructors' data analysis using Al and machine learning. It was found that Al could support instructors design, execute,
and assess their lessons by characterizing and familiarizing learners with their requirements. The findings revealed
certain challenges such as unawareness, lack of infrastructure, and accessibility to technology and sometimes slow
response also becomes a challenge. Baskara (2023) examined ChatGPT's benefits as well as disadvantages in teaching
EFL writing. The study reviewed the pertinent material and found that ChatGPT could immensely help EFL writing
students. However, the study revealed certain challenges and anxieties concerning planning, implementation, and
ethical issues surrounding ChatGPT in language teaching. Hossain and Al Younus (2025) explored teachers'
perspectives on ChatGPT's benefits, challenges, and successful pedagogical frameworks for EFL writing teaching. Data
from phenomenological interviews with EFL instructors indicated an overwhelmingly positive view of ChatGPT for
student engagement and writing improvement. However, the findings revealed certain challenges and anxieties
including overreliance on Al, its potential impact on academic integrity, and maintenance of fundamental writing skills.
Ma (2024) briefly examined chatbots in education, their technological facets, the advancement of education while
interacting with chatbots, and potential education issues. The findings revealed that chatbots could improve learner
awareness and engagement, learning activities' originality and efficiency, teaching quality and creativity, and educators'
feedback. However, there were issues such as accuracy, fairness, and ethics that needed to be addressed. Bekou (2024)
utilized a mixed-methods approach to investigate the benefits and disadvantages of utilizing ChatGPT to help Moroccan
students learn the English language. After distributing a questionnaire, twelve interviews were conducted with sixty-two
ELT instructors from Morocco. Besides benefits such as individualized learning, rapid feedback, professional
advancement, and authentic resources via ChatGPT, certain issues related to accuracy, cultural appropriateness, and
technological usage were also found.

I1l. METHODOLOGY

A. Research Questions
1. How do Saudi learners perceive ChatGPT usage for EFL instruction?

2. What are instructors’ perspectives on ChatGPT as a language learning tool?
3. What are instructors’ fears and anxiety regarding ChatGPT usage?

B. Research Design

This section discusses the research method employed for carrying out this study. It chose to utilize a mixed-methods
study (Figure 1) as recommended by Creswell et al. (2003). Only the quantitative data were collected from the learners
through a questionnaire. However, both qualitative and quantitative data were collected from Saudi EFL instructors
through a questionnaire containing both closed and open-ended questions.
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Figure 1. Research Study Design (Alammari, 2024)

C. Study Participants

Nineteen English language teachers from varied educational backgrounds participated in the study. These instructors
from different regions of Saudi Arabia possessed varying teaching experience, exposures, ranks, academic degrees, and
ChatGPT expertise in EFL classes, which accounted for a distinctive blend of perspectives and experiences. The broad
spectrum of talents that freshmen and experienced instructors contributed to diverse opinions. Because of their Asian
and African backgrounds, these EFL professors at Saudi Arabian institutions speak and utilize English as a
foreign/second language. They additionally offer students of all ages, resulting in distinct viewpoints and life
experiences. The following Table 1 below shows the respondents' demography.
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TABLE 1
Variables Frequency Percentage
students
male 120 56.60%
female 89 42%
other 3 1.40%
instructors
male 11 57.90%
female 8 42.10%
Academic rank
Assistant professor 11 57.90%
Lecturer 8 42.10%
Other 0 0%
Experience with Al tools
1-3 years 9 47.40%
3-6 years 8 42.10%
6-9 years 2 10.50%
9-12 years 0 0.00%
Utilization/Acquaintance with ChatGPT
0-1 years 4 21.10%
1-2 years 12 63.20%
2-3 years 3 15.80%

D. Data Collection

An extensive literature review and a detailed assessment of existing studies were carried out to develop the items of
the questionnaire. A questionnaire was developed using modified items from previous studies (Barrot, 2023; Xiao &
Zhi, 2023; Al-khresheh, 2024; Zaiarna et al., 2024). While the first part of the questionnaire dealt with the respondents’
demography, the first 9 items of the second section of the questionnaire examined Saudi EFL students’ perspectives on
the incorporation of ChatGPT in EFL instruction. The next 6 items deal with language instructors’ opinions, and the last
six open-ended items deal with teachers' perspectives. While the students rated their opinions on a five-point Likert
scale ranging from five for strong agreement to one for strong disagreement, the teachers expressed their opinions in
written responses to qualitative items. They felt comfortable sharing their opinions since they were guaranteed that the
material would only be utilized for academic studies and kept confidential.

E. Validity

A thorough analysis of the questionnaire items was carried out by ChatGPT users, academics, and ELT instructors.
Many experts’ inputs and opinions aided in the revision process and made sure that the questions appropriately captured
ChatGPT's challenging features in ELT. In the second phase, six EFL teachers expressed their thoughts and
observations. The suggestions and comments from the professionals were included in the initial questionnaire.

F. Data Analysis and Interpretation

Researchers employed mixed mixed-methods design to examine Saudi EFL learners' and instructors’ perspectives on
ChatGPT incorporation and laters’ concerns and anxieties. Once enough responses were received, the Google Form was
downloaded and uploaded to Excel for quantitative evaluation. The data, then, was transferred to SPSS using numerical
values (5=strongly agree, 4=agree, 3=neutral, 2=disagree, 1=strongly disagree). The closed-ended questions/items were
analyzed statistically. Mean, frequency and standard deviation were calculated. A rigorous qualitative analysis was
performed on open-ended questionnaire data. For explanation, initial responses were collected and modified multiple
times. Rigorous coding revealed the preferences and apprehensions of the language teachers. A thematic examination of
qualitative responses to the open-ended question highlighted instructors' perspectives and anxieties concerning
ChatGPT implementation in EFL classrooms. The following criteria displayed in Table 2 were utilized for evaluating
the level or perspectives of the respondents.

TABLE 2
Mean square Level
3.1-4.50 High
1.51-3.00 Moderate
1.00-1-50 Low

IV. RESULTS AND FINDINGS

TABLE 3
DESCRIPTIVE ANALYSIS OF SAUDI EFL LEARNERS’ AND INSTRUCTORS' PERSPECTIVE ON CHATGPT EFFICACY
Statements Overall means
1. Students’ perspectives on ChatGPT usage for language instruction 3.9
2. Saudi EFL instructors’ perspectives on ChatGPT usage for language instruction 3.85
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The statistical analysis of the quantitative data from both teachers and students is highly encouraging and positive. It
was revealed, as displayed in Table 3, that Saudi EFL students had highly favourable perspectives on the incorporation
of ChatGPT for both language learning and instruction. This positive perspective of students regarding ChatGPT’s
efficacy as an empowering tool is further corroborated and supported by the highly positive perspectives of English
language instructors. Similarly, the thematic analysis of the qualitative data shows that ChatGPT is considered a highly
efficient tool for language learning and instruction.

TABLE 4
DESCRIPTIVE STATISTICS OF STUDENTS’ PERSPECTIVES ON CHATGPT UTILIZATION FOR LANGUAGE LEARNING
Statements SA A N D SD Mean Level
1 83(39.2%) 82 (38.7%) 38(17.9%) 6(2.8%) 3(1.4%) 411 High
2 71(33.5%) 97(45.8%) 34(16%) 7(3.3%) 3(1.4%) 4.06 High
3 54(25.5%) 94(44.3%) 50(23.6%) 9(4.2%) 5(2.4%) 3.86 High
4 46(21.7%) 92(43.4) 59(27.8%) 12(5.7%) 3(1.4) 3.78 High
5 56(26.4%) 88(41.5%) 52(24.5%) 11(5.2%) 5(2.4%) 3.84 High
6 62(29.2%) 81(38.2%) 60(28.3%) 6(2.8%) 3(1.4%) 3.91 High
7 76(35.8%) 60(28.3%) 54(25.5%) 15(7.1%) 7(3.3%) 3.84 High
8 58(27.4%) 84(39.6%) 52(24.5%) 17(8%) 1(0.5%) 3.85 High
Overall 3.9 High

A. Quantitative Evaluation of Saudi EFL Learners’ Perspectives on ChatGPT's Language Instruction Efficacy

Table 4 shows the statistical analysis of Saudi EFL students’ perspectives on ChatGPT’s empowering efficacy as a
language learning and teaching tool. In the first item of this category, an overwhelming majority, 165(77.9%), stated
that they felt comfortable using ChatGPT for learning purposes. While 38 (17.9%) expressed no opinion, 9 (4.2%) of
the participants rejected the opinion. The mean is 4.11. In the next item, no. 2, 168 (79.3%) believed that ChatGPT
streamlines learning procedures. 34(16%) of the respondents remained neutral, and 10 (4.7%) disagreed with the
opinion. The mean score is 4.06. Concerning item no. 3, 148 (69.8%) agreed that ChatGPT adapted to the specific
requirements of learners. 50(23.6%) of the respondents remained neutral, which shows the lack of awareness regarding
ChatGPT’s adaptability to the specific needs and requirements of language learners. 15 (6.6%) of respondents differed
with the opinion. The mean score is 3.86. About item no. 4, 138 (65.1%) of the respondents stated that they intended to
utilize ChatGPT to achieve their learning goals. 59(27.8%) of the participants had no opinion, highlighting their
unfamiliarity with the advantages ChatGPT offered. 15 (7.1%) of the respondents disapproved of the notion. The mean
score is 3.78. Regarding item no 5, 144 (67.9%) of the respondents stated that they utilized ChatGPT to summarize and
analyze instructional content. 52(24.5%) of the participants stayed neutral and 16(7.6%) resisted the assertion. The
mean is 3.84. About item no. 6, 143(67.4%) of the respondents said that they advised their friends to utilize ChatGPT as
a learning tool. While 60 (28.3%) of the participants maintained neutrality, 9(4.2%) of the respondents expressed
rejection. The mean is 3.91. In item no. 7, 136(64.1%) of the participants believed that ChatGPT utilization impacted
learners' analytical and problem-solving skills. 54(25.5%) of the partisans expressed no opinion, and 22(10.4%) of the
respondents differed with the assertion. The mean score is 3.84. In item no. 8, which is the last item of this category,
142 (67%) of the study participants accepted that ChatGPT improved language learning but could not simulate human
emotions. 52(24.5%) of the participants stayed neutral and 18(8.5%) of the respondents disagreed with the assertion.
The overall mean of the item under this category is 3.9, which is classed as high as per the criteria established in the
methodology section of this study. This analysis addresses the first research question of this study.

TABLE 5
DESCRIPTIVE STATISTICS OF SAUDI EFL INSTRUCTORS’ PERSPECTIVES ON CHATGPT UTILIZATION FOR LANGUAGE INSTRUCTION
statements SA A N D SD Mean Level
9 11(57.9%) 6(31.6%) 1(5.3%) 1(5.3%) 0(0%) 4.36 High
10 7(36.8%) 8(42.1%) 2(10.5%) 2(10.5%) 0(0%) 4.05 High
11 7(36.8%) 7(36.8%) 2(10.5%) 3(15.8%) 0(0%) 3.94 High
12 7(36.8%) 10(52.6%) 1(5.3%) 1(5.3%) 0(0%) 4.21 High
13 2(10.5%) 7(36.8%) 3(15.8%) 7(36.8%) 0(0%) 321 High
14 2(10.5%) 9(47.4%) 2(10.5%) 6(31.6%) 0(0%) 3.36 High
Overall 3.85 High

B. Analyzing Saudi Language Instructors' Perspectives on ChatGPT's Language Instruction Efficacy

Table 5 shows the statistical analysis of the Saudi EFL instructors’ responses to the quantitative data of the
questionnaire. In the first item of this category, 17 (89.5%) of the respondents believed that ChatGPT offered many
pedagogical advantages. Out of the total respondents, 1 (5.3%) stayed neutral, and 1(5.3%) respondent disagreed. The
mean is 4.36. In the next item no. 10, 15 (78.9%) of the respondents believed that ChatGPT stimulated student
engagement and participation in language learning. While 2(10.5%) expressed no opinion, 2(10.5%) opposed the notion.
The mean score is 4.05. Concerning item no. 11, 14(73.6%) of the respondents accepted that ChatGPT fostered
expertise in the language. 2 (10.5%) respondents had no opinion, and 3(15.8%) rejected the assertion. The mean is 3.94.
Concerning item no. 12, 17 (89.4%) of the respondents accepted that ChatGPT promoted instructors' employment
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prospects. 1(5.3%) stayed neutral and 1(5.3%) opposed the opinion. The mean is 4.21. The overall mean of the items
dealing with the positive perceptions is 4.14, which is ranked as high according to the criteria described in the methods
part of the article.

The qualitative analysis of the responses supports and corroborates the findings of the quantitative analysis. An
overwhelming majority hailed ChatGPT as a powerful language learning and instruction technology that could
transform language instruction. According to the analysis, ChatGPT offered multiple advantages such as customized
feedback, specific language practice, concentrated skill development, speaking skills and emotional intelligence,
immediate feedback, analytical understanding, innovation, easy assessment, and educational materials. One EFL
instructor said that ChatGPT provided rapid lesson ideas, teaching tools, and linguistic trends to assist teachers in
improving. Another EFL teacher said that ChatGPT helped prepare lesson plans, assign ability-level assignments, and
explain challenging concepts. The commonality of the majority of EFL teachers revolves around ChatGPT’s potential
to provide teachers with examples and feedback to improve, new tech incentives for instructors to enhance digital skills
and classroom independence. They also stated ChatGPT helped instructors' careers. Both quantitative and qualitative
analyses highlight the efficacy of ChatGPT as a tool that could transform EFL classrooms. This analysis addresses the
second research question of this study.

C. Analyzing Saudi Language Instructors' ChatGPT Anxieties for Language Instruction

In the next item, no. 13, 9 (47.3%) of the participants thought that ChatGPT inhibited learners’ imaginative and
analytical skills. While 3(15.8%) stayed neutral, 7(36.8%) differed with the assertion. The mean is 3.21. This shows that
regarding these aspects of ChatGPT, teachers are equally divided. In the last item of this category, 11(57.9%) of the
respondents believed that ChatGPT impaired reliable conventional learning tools. 2(10.5%) stayed neutral and 6(31.6%)
opposed the notion. The mean score is 3.36. The qualitative analysis supports and corroborates these findings of the
quantitative evaluation. Even most of those who hailed ChatGPT as an empowering tool expressed certain anxieties and
apprehensions regarding the unregulated and unguided use of this tool. While they appreciated its usage, they called for
human supervision and monitoring. They were concerned with the adverse effects of ChatGPT on critical and analytical
skills, accuracy, originality, and creativity. One EFL teacher said that misinformation, wrong data, and algorithmic
biases could create an unhealthy teaching pattern in the classroom. One EFL instructor said that algorithmic biases,
incomplete information, and misinformation could trigger detrimental instructional practices. Thus, the analysis of both
quantitative and qualitative data confirms that there are fears and anxieties regarding the unregulated and uncontrolled
usage of ChatGPT for language acquisition and instruction. This analysis addresses the third research question of the
study.

V. DISCUSSION AND ANALYSIS

The research studied the expectations and anxieties among the Saudi learning and teaching community regarding
ChatGPT’s efficacy as a transforming tool. The study chose a mixed-method study, which examined the perspectives of
both learners and instructors. It was discovered that EFL learners held highly positive perspectives on the transforming
efficacy of ChatGPT. Monib et al. (2025) revealed that the learners held a positive perception of ChatGPT as an
important language learning emphasizing customized interactive education, linguistic assistance, research and writing
support, and task and concept clarity. There are multiple studies (Phosa, 2024; Al-Raimi et al., 2024; Baqir & Nayab,
2024; Par et al., 2024) that found highly positive opinions about ChatGPT among EFL learners in different regions and
contexts. Pokrivcakova (2023) reported immense excitement and curiosity about the efficacy and the way it could
transform English language classrooms. This positive perspective of learners about ChatGPT is supported and
corroborated by the instructors' quantitative and qualitative findings. It was found that an overwhelming majority of
Saudi EFL learners supported the utilization of ChatGPT in EFL classrooms. These positive perceptions are in line with
the findings of many existing studies (Sumakul et al., 2023; Boudouris et al., 2024; Balci, 2024). Tarannum et al. (2025)
found that EFL teachers held positive opinions about ChatGPT, demonstrating how they used it for generating practice
activities, quizzes, and exams and getting automated feedback. The study highlighted certain aspects of ChatGPT, such
as time savings, endless resources, and simple accessibility. However, there are important studies (Monib et al., 2025;
Kohnke et al., 2023; Fitria & Li, 2023) that held that unlimited access to these tools risks the danger of reducing
learners into uncritical receivers of prepackaged material. Tarannum et al. (2025) also cautioned that overreliance on
ChatGPT entailed issues of plagiarism, misconstrued instruction, incorrect information, and repeated structure and
language. Jimoyiannis and Komis (2007) found that language instructors were skeptical about ICT integration in
education. Yousfi (2024) found that EFL instructors resisted the incorporation of ChatGPT in EFL classrooms as it
would eliminate collaborative, passionate, and cultural aspects of learning skills. Adel et al. (2024) found that the
utilization of ChatGPT brought forth ethical challenges as well as answers for the incorporation of Al technology.
Therefore, the study suggests that ChatGPT’s positive aspects outweigh its disadvantages, and a regulated and
monitored usage of ChatGPT could transform language instruction and facilitate language learning in multiple ways.
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VI. CONCLUSION

The study was carried out to examine Saudi EFL learners’ excitement and anxiety and EFL instructors’ perspectives
on ChatGPT's potential to transform EFL classrooms. It also investigated certain challenges and ethical issues arising
from its use and incorporation in EFL classrooms. The analysis of EFL students’ responses revealed that they had
highly positive perspectives on the empowering efficacy of ChatGPT. This finding is supported and corroborated by the
positive perceptions of language instructors who also hailed its implementation in EFL classrooms. However, it was
found that teachers had serious concerns regarding their impact on students’ analytical and creative skills. The thematic
analysis of teachers’ open-ended questions noted that they had serious apprehensions and anxieties related to the
adverse effects of ChatGPT's accuracy, originality, and creativity. They also expressed some concerns about the
detrimental effects of unregulated and unguided use of this tool, misinformation, wrong data, and algorithmic biases,
which could create an unhealthy teaching pattern in the classrooms, reducing the learners to a body of uncritical
consumers of knowledge and information. The instructors suggested human supervision and monitoring as its
uncontrolled usage would negatively impact the interactive, enthusiastic, and cultural aspects of classrooms. The study
offers significant instructional implications and teaching potential, which would assist language instructors and
policymakers in addressing the requirements of the younger and assist the teachers overcome different kinds of ethical
considerations and academic challenges. Future studies could prove of greater importance if they incorporate more
diverse regions and include a larger sample size.
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