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Abstract—Since its advent, the principles of Task-Based Language Teaching have been extended to assessment
giving rise to Task-Based Language Assessment. Despite the growing body of research on the efficacy of Task-
Based Language Teaching in instruction, the application of the assessment based on the tenets of Task-Based
Language Teaching has been mainly neglected in some studies owing to their lack of use of Task-Based
Language Assessment to measure the effectiveness of Task-Based Language Teaching (viz., Li, et al., 2016).
The present study emphasizes the importance of Task-Based Language Assessment and highlights the feature
that distinguishes this type of assessment from other assessments. The study concludes that while the
performance-referenced feature of Task-Based Language Assessment is an essential characteristic thereof, it is,
in fact, the holistic and direct feature of Task-Based Language Assessment that distinguishes it from other
assessments. The more the assessment measure is incorporated in the performance of assessment tasks, the
more the assessment tasks are based on the tenets of Task-Based Language Assessment. Therefore, the holistic
and contextualized assessment tasks improve the confidence with which language teachers could generalize the
results of the assessment tasks to real-life situations.

Index Terms—task-based language assessment, task-based language teaching, assessment task, measure of
performance

I. INTRODUCTION

Communicative Language Teaching (CLT) emerged in the mid-1970s in the UK as a reaction to the previous
methods of language teaching, which deemed language as a pure linguistic system through which the phonological,
lexical, and grammatical aspects of language were emphasized (Ellis, 2003; Samuda & Bygate, 2008). The focus of
Communicative Language Teaching was on the 'use' as opposed to the 'usage' of language, which is the ability to use
language meaningfully and communicatively (Ellis, 2003). Task-Based Language Teaching and the concept of task
gained popularity in response to the criticism of the Communicative Language Teaching's inefficiencies regarding its
notional-functional syllabus. Communicative Language Teaching's notional-functional syllabus was still following a
structure-based syllabus with a cumulative view of language in which the communicative activities revolved around
discrete, pre-selected items where students would go through presentation of items in a controlled manner and
ultimately practice them in free production (Bygate, 2016; Ellis, 2009). Task-Based Language Teaching took issue with
the concept of structural syllabus' breaking language into small components and instead put forth the notion of learning
through performing in the relevant context. Task-Based Language teaching is a subset of Communicative Language
Teaching that emphasizes involving language learners in authentic language use through performing tasks (Ellis, 2012).
In other words, Task-Based Language Teaching stresses the importance of experiential learning or learning through
doing where the language is treated as a means to the end of achieving communicative goals.

Task-Based Language Teaching's tenets have been applied to assessing and evaluating language through Task-Based
Language Assessment, an alternative form of assessment to replace large-scale Discrete-Skills Assessment (DSA) that
emphasized rote memorization (Norris, 2016). In essence, Noroozi (2021) contends that the need for an alternative
assessment gave rise to assessment paradigms, such as performance assessment and, subsequently, Task-Based
Language Assessment (TBLA) (Mislevy, Steinberg, & Almond, 2002; Norris, 2002), also known as Task-centered
assessment (Brindley, 1994), Task-Based Language Performance Assessment (TBLPA) (Bachman, 2002), and task-
based assessment (Brown, Hudson, Norris, & Bonk, 2002). More importantly, since discrete-point tests cause the issue
of negative wash-back effect for Task-Based Language Teaching's performance-based instruction (Ellis, 2017), it was
about time that Task-Based Language Teaching had a framework of assessment compatible with its instructional
principles; Task-Based Language assessment filled that gap (Noroozi, 2021).

Task-Based Language assessment stresses the authenticity of assessment and language learners' use of the language
ability rather than having a superficial knowledge of the language. Task-Based Language assessment requires language
learners to use the language to achieve the assessment task's communicative goals (Norris, 2016). Wigglesworth (2008)
contends that Task-Based Language Assessment is a type of performance assessment that emphasizes the performance

©2021 ACADEMY PUBLICATION



JOURNAL OF LANGUAGE TEACHING AND RESEARCH 689

of practical skills rather than simply abstract knowledge of the language. In essence, assessment tasks require language
learners to use their 'cognitive skills and domain-related knowledge' in their performance in order to achieve the
outcome (Norris, 2009).

The present study highlights the significance of Task-Based Language Assessment in that it is a compatible means of
assessment to Task-Based Language Teaching. Additionally, the unique characteristic of this assessment framework
that distinguished it from other types of assessment is examined.

Performance in Task-Based Language Assessment

It would be easier to highlight characteristics of Task-Based Language Assessment once a clear definition is put forth.
Task-Based Language Assessment has been defined by Brindley (1994) as the process of evaluating the quality of
learners' communicative performances obtained through their goal-directed, meaning-focused language use
necessitating the combination of skills and knowledge. Brown (2004) defines task-based assessment as any assessment
that requires language learners to be involved in a type of language behavior that triggers goal-oriented language use
beyond the language testing context. Along the same lines, Brindley (2013) holds that Task-Based Language
Assessment focuses on how well learners can use their language in order to achieve their real communicative goals, as
opposed to examining their knowledge of language systems and structures. Therefore, Task-Based Language
Assessment could be referred to as a holistic assessment procedure that uses assessment tasks as its principal instrument
in order to elicit a meaning-focused, goal-directed language use typical of that of the target context from language
learners while they attempt to accomplish the task outcome.

One of the main features of Task-Based Language Assessment, among others, is that it's performance-referenced
(Shehadeh, 2012). Both performance assessment and task-based assessment highlight the significance of performance in
assessment; however, the success or failure in accomplishing the task matters in Task-Based Language Assessment as
opposed to performance assessment (Brown, 2004). The question arises as to what distinguishes Task-Based Language
Assessment from other types of assessment, specifically other forms of performance assessment.

Long and Norris (2000) hold that the distinguishing characteristic of Task-Based Language Assessment is the use of
performance as the construct of assessment. They argue that assessment tasks in Task-Based Language Assessment are
not merely a means to elicit language samples; in fact, the performance of the assessment tasks is an end in itself. The
focus of assessment, rather than testing the mastery of the language components, is to perform the task successfully.
While performance is a significant part of Task-Based Language Assessment, the inference made from that
performance is even more critical. One of the approaches to Task-Based Language Assessment makes inferences from
the performance obtained from the task based on the underlying language ability. For instance, the performance
obtained from the oral presentation of language learners in class can be analyzed based on the linguistics feature such as
grammatical accuracy and vocabulary dominance. Ellis (2003) calls this approach to Task-Based Language Assessment
the construct-centered approach. On the other hand, that performance could also be assessed based on the real-world
criteria; that is, other non-linguistic factors could also be considered in the assessment of the language learners'
performance, such as strategic and sociolinguistic techniques in conveying meaning (Long & Norris, 2000). In this
approach, what language learners can actually do in a particular context is important; in other words, the whole task
itself is the construct of interest or the measure of assessment (Long & Norris, 2000). In the same vein, Brown (2004)
believes that even though performance is of great importance in Task-Based Language Assessment, it is the successful
completion of the task that counts in the final assessment of tasks.

While performance is an essential part of Task-Based Language Assessment, it is not what distinguishes this
assessment from other types of assessment. Task-Based Language Assessment's distinctive feature is the integration of
the measure of the test taker's performance in the task itself, or in other words, the assessment task's directness of
measurement (Ellis, 2003). Simply put, the assessment performance is the assessment measure in and of itself. Once the
measure of task performance is inherent in the task, then the claim that it is the completion of the task that counts would
be more meaningful.

II. CHARACTERISTICS OF TASK-BASED LANGUAGE ASSESSMENT

Task-Based Language Assessment is a testing framework that uses assessment tasks as its principal unit, and that is
based on the tenets of Task-Based Language Teaching (Shehadeh, 2012). Task-Based Language Assessment has the
following main characteristics:

e [t uses assessment tasks as the main instrument.

e It requires meaning-focused, goal-directed language use.

e The target measure (construct) of the assessment task is authentic, real-world behavior or real-world language
use typical of the target context.

e The measure of test-takers' performance is incorporated into the assessment task (holistic).

e Itis a criterion-referenced assessment commonly used as a formative assessment.

A. Assessment Task as the Main Instrument

The first feature of Task-Based Language Assessment highlights the distinguishing role of assessment tasks. Long
and Norris (2000) hold that in a genuinely Task-Based Language Assessment, tasks have the central role of being the
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significant unit of analysis, which motivates item selection, test instrument construction, and the rating of task
performance. Assessment tasks play a pivotal role in the design of tests in Task-Based Language Assessment. They
require that test-takers use the language by combining both skill and knowledge and getting engaged in meaningful
language communication (Brindley, 1994; Norris, 2002, as cited in Noroozi, 2018). As Task-Based Language Teaching
uses pedagogical tasks, in the same vein, its relative assessment, Task-Based Language Assessment, necessitates the use
of assessment tasks. The definition of the assessment task in the literature has been mainly derived from that which was
put forth in Task-based Language Teaching. Ellis (2003) defines assessment tasks as tools used in the context of
meaning-focused, goal-directed language use to elicit and evaluate learners' communicative performance. The
communicative performance is elicited when language learners make an effort to achieve the non-linguistic outcome of
the assessment task. Norris (2016) holds that assessment tasks require 'functional language use' to communicate
meaningful ideas within a well-defined communitive setting (p. 239).

Assessment with tasks is quite different from Discrete-Skills Assessment (DSA), which only measures language
learners' linguistic competence via the use of discrete and decontextualized test items. In essence, the use of Assessment
tasks in Task-Based Language Assessment is conducive to assessing not only the linguistic competence of language
learners but also their communicative competence. In other words, Task-Based Language Assessment transcends the
scope of language knowledge and assesses language learners' ability to use language knowledge properly and
effectively (Mislevy et al., 2002).

As for the choice of task and the measure of task performance, there are two major differences between Task-Based
Language Teaching and Task-Based Language Assessment. As for the choice of the task, tasks both in teaching and
testing should well cover and represent the construct or the domain being focused on (Noroozi, 2018). However, the
importance and weight given to these criteria differ between Task-Based Language Teaching and Task-Based Language
Assessment. In essence, the choice of the task is a more sensitive job in Task-Based Language Assessment compared to
Task-Based Language Teaching since the choice of the task in Task-based Language Assessment has a direct impact on
validity, which determines the credibility of scores (Ellis, 2003). Validity refers to the extent to which an assessment
task successfully measures what it has been designed to measure. In other words, validity is the measure of
correspondence between the intended use of an assessment use and what it actually measures (Ellis, 2003). It is
imperative that the task used in Task-Based Language Assessment represent and cover the construct and the domain to
be tested, while in Task-Based Language Teaching, it is desirable and satisfactory if the tasks to be taught have this
feature (Noroozi, 2018). Besides, the measurement of task performance in Task-Based Language Assessment should be
more explicit than in Task-Based Language Teaching. Developing such measures in assessing task performance in
order to ensure reliability and validity is a painstaking process that requires time and expertise.

Assessment tasks need to have a clear-cut, explicit assessment criterion that indicates how to measure performance.
This feature somewhat distinguishes Task-Based Language Assessment from Task-Based Language Teaching, where
having an explicit performance measure is not required. Depending on the underlying criterion of the assessment task,
there are two major approaches to Task-Based Language Assessment: (a) the assessment developed from the underlying
ability or construct, (b) the assessment adapted from the holistic performance of the target task (Bachman, 2007,
Brindley, 2013; Ellis, 2003; Long, 2015, as cited in Noroozi, 2018). The procedure of taking account of the underlying
ability or the construct utilizes assessment tasks to provide information about test-takers' mastery of a certain underlying
ability or construct of language. McNamara (1996) refers to this procedure as the weak version of the second language
performance assessment since language takes precedence over task performance. In other words, tasks solely serve the
purpose of eliciting language samples from learners for evaluation. The tests used in the ability/construct category of
Task-Based Language Assessment are system-referenced, drawing on a psycholinguistic view of language use in their
design. The underlying ability/construct approach focuses on linguistic components such as grammar, vocabulary, etc.,
in order to assess language learners' task performance. Long (2015) holds that defining the underlying ability or
construct is a complicated issue of this procedure. The other Task-Based Language Assessment approach, which Ellis
(2003, as cited in Noroozi, 2018) refers to as a work-sample approach, is more concerned with how learners can
perform the task and what they can do in the assessment rather than with their language ability. In this approach, the
whole task is the construct to be assessed rather than just the learners' linguistic proficiency (Long & Norris, 2000).
McNamara (1996) refers to this procedure as the strong version of the second language performance assessment where
language is deemed as just a means to an end, the end being the completion of the task requirement. Brindley (2013)
contends that it is the 'real-world' criteria that should be taken into account in assessing students' performance rather
than the language criteria (p. 1). For instance, the ability to deliver a lecture requires more than just using the linguistic
elements; thus, assessing non-linguistic elements should also be incorporated in the assessment. More specifically, one
can be accurate in terms of grammar but not be able to convey the key points in delivering a lecture. Hence, task
completion plays a significant role in this particular Task-Based Language Assessment approach. Ellis (2003) states that
the assessment tasks based on this approach are often performance-referenced tests. However, this approach suffers
from the transferability issue; that is, it is difficult to predict the real-life task performance based on a specific task-
assessment performance (Long, 2015).

B. Meaning-focused Goal-directed Language Use
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The second feature of Task-Based Language Assessment has to do with promoting meaning-focused, goal-directed
language use. This feature requires that the assessment tasks focus on the meaning and purpose of the task in order to
reach the communicative goals of the task. This characteristic is evident in pedagogical tasks where there is some gap to
be filled or an outcome that the test-takers need to accomplish. Language learners need to use their linguistic and non-
linguistic repertoire in order to achieve the goal of the task and successfully perform it. Brindley (1994) argues that the
goal-directed, meaning-focused language in Task-Based Language Assessment requires the integration of skills and
knowledge; that is, language should serve the purpose of reflecting or achieving a particular skill, knowledge, or
outcome. Given this criterion as the goal of Task-Based Language Assessment, language should not be used separately
from its main function, which is getting across meaning or achieving a goal. In fact, this feature ensures that there is
some non-linguistic purpose behind using the language. Therefore, language itself would not be the focus of the
assessment; the main focus of the test-takers' attention is drawn to the ultimate goal that they achieve by accomplishing
the task. Test-takers use both their linguistic and non-linguistic resources to successfully perform the task. Even though
the test developers' purpose might ultimately be assessing the language as one of the important factors in accomplishing
the task, the language would not be the center of the performance in assessment but a means to achieving the non-
linguistic outcome of the assessment task.

C. Authentic Real-world Behavior/Language Use

The underlying construct of the assessment task could be language ability/processing or the performance/behavior
that represents a real-life situation. A closer look into this feature of Task-Based Language Assessment indicates that it
is more related to the issue of the validity of the assessment where the tests are required to assess what they purport to
assess. Task-Based Language Assessment requires that the type of performance in the assessment task be as close as
possible to the real-life, authentic performance. As Ellis (2003) puts it, the task performance in assessment should
closely correlate with the criterion performance, or what the test-takers would do in the real-life situation. Due to the
limitation of test settings, it would be very idealistic to have an assessment task that perfectly correlates with the real-
life task. Nonetheless, attempts should be made by task designers to approach as much as possible the performance
typical of the real-life settings. The authenticity of the assessment tasks improves the generalizability of the assessment,
which is as the degree to which an assessment task could be extrapolated to a real-life target task or could predict the
test-takers' performance on the real-situation task (Ellis, 2003). Even though the definition might sound simple, the
achievement of this goal can be challenging.

There have been some proposals to improve the authenticity of the assessment, such as Bachman and Palmer's (1996)
and Douglas's (2000) frameworks that specify the characteristics that Target Language Use (TLU) tasks, i.e., the real-
world tasks and assessment tasks should share. These frameworks are designed to increase the confidence with which
the performance in the assessment task could be generalized to the performance in the TLU task. In other words, these
frameworks work as a template to show the differences between the assessment task and the real-life tasks. Noroozi
(2021) holds that in order to make the best use of this framework, test developers need to standardize the conditions that
are fixed in the TLU situation, which would help the generalizability of the assessment. Nevertheless, Ellis (2003) takes
issue with this claim, holding that the matching of the assessment task and TLU task might be effective in improving
the situational authenticity, yet it cannot enhance the interactional authenticity. Interactional authenticity refers to the
quality of interaction between the test-taker, assessment task, and the testing context, while interactional authenticity
accounts for the degree of correspondence between the interaction arising from the assessment task and the real-life task
(Ellis, 2003). There is also some limitation in this approach since the frameworks per se will not guarantee the
improvement of generalizability; it is ultimately left to the test developers' subjective interpretation, judgment, and
creative skill to translate the TLU characteristics as perfectly as possible to the assessment tasks.

D. Direct Measure of Performance

The distinguishing feature of Task-Based Language Assessment is that the measure of a test-takers' performance is
incorporated in the task itself and is not separate from the task. In effect, what makes a test not be an assessment task is
exactly this undue separation. Take the example of a test requiring the language learners to listen to a lecture and
subsequently answer multiple-choice items. The test is indeed performance-referenced in that it requires learners to
process a real-life lecture; however, it is not task-based since the measure of the language performance is not included
in the task performance, i.e., the lecture that testees listen to. In fact, the measure of the language performance is
indirectly and separately assessed through analyzing the test-takers' answers to the multiple-choice items. It is evident
from the example that the measure of students' proficiency must be inherent in and incorporated into the performance of
the task; otherwise, the separation of performance measure would question the task-based nature of a test. Therefore,
the whole performance of the task is the measure of assessment. In other words, task performance and task measure are
the same or inextricably intertwined. While performance is an essential part of assessment tasks, it is not sufficient to
ensure that the assessment is truly task-based. Assessment tasks need to be direct to be truly based on the tenets of
Task-Based Language Assessment.

E. Criterion-referenced Formative Assessment
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Long (2015) holds that assessment tasks in Task-Based Language Assessment are formative criterion-referenced; that
is to say, the students' abilities are not compared with other students yet are evaluated solely based on whether or not
they accomplish the task. That is, assessment tasks have not been commonly used for norm-referenced assessment and
might not even lend themselves perfectly to this type of assessment. Task-Based Language assessment is more
commonly used as a formative assessment; i.e., it is used at the service of the instructional curriculum (Ellis, 2003;
Shehadeh, 2012). Assessment tasks can be used for both summative and formative assessment, even though the
summative use of Task-Based Language Assessment is not usually associated with language education and, in
particular, Task-Based Language Teaching; it is mostly used for vocational and business purposes.

Task-Based Language Assessment provides teachers with the opportunity to investigate multiple aspects of language
ability and development, such as accuracy, fluency, complexity, procedural knowledge, and pragmatic proficiency
through a single performance (Norris, 2016, as cited in Noroozi, 2021). Therefore, Task-Based Language Assessment
offers positive washback effects, which helps the educators and teachers to reconsider how teaching and learning
happens. The wash-back effect of Task-Based Language Assessment plays a significant role in improving course
content and objectives for the classroom. It also lays the groundwork for learners to receive diagnostic feedback as they
can compare their task performance with the clear performance criteria presented to them. Additionally, Task-Based
Language Assessment utilizes a variety of outcome reporting formats that are expressed in performance terms, which
are more familiar to the non-expert audience. Therefore, Task-Based Language Assessment fosters communication
between people who want to use performance information and educational institutions as Task-Based Language
Assessment uses performance terms that are more intelligible to them (Brindley, 2013). In other words, Task-Based
Language Assessment is capable of producing publically meaningful data that determines the summative functions of
the language learning program, such as certification (Norris, 2016).

III. CHALLENGES IN TASK-BASED LANGUAGE ASSESSMENT

A. Target Language Use

Task-Based Language Assessment purports to be an authentic method of assessing language performance. To this
end, Task-Based Language Assessment needs to utilize assessment tasks that correspond with the real-life target tasks.
Therefore, Task-Based Language Assessment needs a set of yardsticks that could ensure the degree of overlap between
the assessment tasks and real-life target tasks. To achieve this goal, Bachman and Palmer (1996) put forth a framework
of task characteristics that identify the TLU domain. The TLU domain incorporates TLU tasks which indicate a set of
criteria to determine the extent to which there is correspondence between the assessment task and the TLU task. They
contend that this framework can be applied to describe both the TLU task and assessment task so as to investigate the
extent that they converge. Noroozi (2021) contends that the best procedure to use this framework is "to control and fix
the testing procedure through a set of different tasks which are representative of the target language domain" (p. 889).
It should be noted that this framework not only helps assessment tasks enhance the level of their generalizability but
also improves the authenticity of assessment tasks as well as the validity of inferences made by them. Therefore, this
framework functions as a yardstick to examine the level of correspondence between the assessment task and the TLU
task by describing the TLU domain (Noroozi, 2021). The framework of task characteristics identifies five rubrics: (a)
the setting, (b) test rubric, (c) input, (d) the expected response, (e) the relationship between the input and response.
Douglas (2000, as cited in Noroozi, 2021), drawing on Bachman and Palmer's framework, makes some adjustments to
this framework by adding a new rubric, namely assessment. Besides the TLU situation characteristic framework,
Douglas puts forth another framework for language features in the TLU situation. It seems that the framework of the
language characteristics would be useful for the construct-based or ability-based approach in the type of language
ability, which is required in the TLU situation. Douglas's framework is more inclined towards listing the features of the
TLU domain that could be a reference point for the assessment task, while Bachman and Palmer's framework is more
predisposed towards specifying the assessment tasks and then describing how they should look like in the TLU situation
(Noroozi, 2021).

B. Scoring and Interpretation

Assessment and scoring of test-takers is a challenging job since assessment tasks inherently do not offer a measure to
assess the performance of language learners. Three methods of assessing language learners' performance: (a) direct
assessment of tasks performance, (b) discourse analytic measures, and (c) external ratings could be used in Task-Based
Language Assessment (Ellis, 2003). Direct assessment includes measuring language learners' performance based on
whether they achieve the outcome of the tasks successfully or not. Generally, closed tasks, which have a fixed outcome,
lend themselves well to this method of measuring performance, while open tasks, which are subject to the interpretation
of the assessor, do not fit well in this method. The discourse analytic method offers a less direct assessment of
performance as, in this method, some specific linguistic, sociolinguistic, strategic, and discourse features are highlighted
and focused in assessment. Therefore, this method of assessment does not yield an authentic measure of performance
since one particular aspect of tasks is derived for assessment. External rating is a method of assessment that involves the
assessor's subjective judgment of the learner's performance. This method usually makes use of rating scales to assess
performance. These scales are based on the competency and level of performance in assessing language learners'
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performance. Task-Based Language Assessment uses all of these three methods depending on the purpose for which the
assessment is to be used. Direct assessment is usually used for vocational purposes where tasks are dichotomously score,
such as a pass/fail at the end of a certificate program. The discourse analytic method is mainly used in task-based
research, and external ratings is the most commonly used measurement method in Task-Based Language Teaching.
External rating is mainly for pedagogical purposes and high stake tests such as IELTS.

IV. DISCUSSION

The incorporation of the measure of the assessment in the performance of the assessment task is an ideal concept
since there is always some reliance on some specific parts of the performance from which the measure is derived for
assessment. The feature of directness should be considered as a continuum where on the one extreme, the measure of
task performance is perfectly incorporated in the assessment, and on the other, this incorporation is not there. In essence,
the more test developers could reach this ideal, the more task-based the assessment would be (see Figure 1). In the same
vein, Shehadeh (2012) holds that there is always some degree of induction from the task performance based on the
ability underlying the performance; that is, test developers are always bound to stick to the ability that underlies the task
performance. This issue is also related to the generalizability of assessment, where assessment scholars attempt to set a
framework to define the criteria of measurement in task performance more precisely so as to design assessment tasks
and assessment measures that are as close as possible to the real-life situation.

Task-Based Language Assessment. Non-Task-Based Language-Assessment.
Direct Performance-Referenced: Direct-System-Referenced- Indirect Performance-Referenced- Indirect System-Referenced
Assessment. Assessment. Assessment. Assessment.

Figure 1. Linear Spectrum of Forms of Task-Based Language Assessment

The degree to which a test is performance-referenced or direct indicates the extent to which it is based on the
principles of Task-Based Language Assessment. The feature of directness plays a more significant role in transforming
a test into a form of Task-Based Language Assessment than the performance-referenced feature of a test. Therefore,
direct tests are closer to the Task-Based Language Assessment end of the spectrum. An assessment task that is direct
and performance-referenced is arguably more task-based than the one that is not performance-referenced. In the same
vein, the direct performance-referenced tests are more task-based than the direct system-referenced tests that treat
language knowledge as a system to be assessed. Since directness is a distinguishing characteristic of Task-Based
Language Assessment, both direct performance-referenced and direct system-referenced tests are different forms of
Task-Based Language Assessment. The direct performance-referenced tests consist of real-world tasks such as asking
students to order pizza on the phone. Direct system-referenced tests refer to the tests such as information-gap or
opinion-gap tasks.

Indirect system-referenced tests are not task-based as they do not use tasks in their assessment; in other words, these
tests lack both the features of performance-referenced and directness. Discrete-point tests such as multiple-choice tests
are an instance of indirect system-referenced tests. The case of indirect performance-referenced tests, for instance, tests
of academic language ability, such as TOEFL and IELTS, is a little bit tricky as, on the surface, they could be deemed
as task-based tests; however, the measure of assessment is not incorporated in these tests. Thus, the feature of being
performance-referenced in these tests does not make these tests task-based. In effect, the mere fact that a test is
performance-referenced does not guarantee that it is task-based.

V. CONCLUSION

Derived from the principles of Task-Based Language Teaching, Task-Based Language Assessment advocates using
authentic assessment tasks that would elicit the type of performance from the students that is close to the real-life
situation. However, the goal of Task-Based Language Assessment is not simply using the authentic tasks to elicit
certain components of the language system that are then assessed. In fact, Task-Based Language Assessment evaluates
the performance of the task as the most important construct or the measure of assessment. Language learners have to
perform in order to accomplish the assessment task. Therefore, the performance-referenced feature of Task-Based
Language Assessment is one of the necessary features thereof, however, it is not sufficient to distinguish it from other
types of assessment. The direct nature of Task-based Language assessment is another important feature that should be
retained in any test that purports to be based on the principles of Task-Based Language Assessment. Any derivation
from and separation of the criterion measure from the performance of the assessment task undermines the taskness of
the assessment task in Task-Based Language teaching.

Hence, for a particular test to be based on the principle of Task-Based Language Assessment, first and foremost, it
needs to use an assessment task in the assessment. Second, the measure of assessment must be incorporated into the
assessment task. Not being performance-referenced per se does not necessarily make a test less task-based, even though
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it always helps a test be more task-based. Additionally, the settings where the assessment task is performed must
correspond as much as possible with the real-life situation in which the authentic real-life task occurs. The assessment
rating also determines to what extent the assessment of the tasks corresponds with and predicts the performance in
authentic tasks in real-life situations.

VI. IMPLICATIONS

Task-Based Language Assessment has a couple of benefits for language teachers. As discussed above, Task-Based
Language Teaching, as a formative assessment, provides teachers with the chance to fine-tune their syllabus according
to the tasks undertaken in real-life situations. Task-Based Language Assessment's positive washback effects allow
teachers to learn from their mistakes and improve the effectiveness of their syllabus based on the test-takers'
performance on the assessment. In the same vein, Task-Based Language Assessment allows the learners to receive
diagnostic feedback as they can compare their task performance with the clear performance criteria presented to them
(Noroozi, 2018). Furthermore, Task-Based Language Assessment utilizes various forms of reporting the assessment
outcome in terms of performance, which is comprehensible to novice teachers and non-specialists.

More importantly, Task-Based Language Assessment derives its principles from Task-Based Language Teaching;
therefore, Task-Based Language Assessment is the best assessment to measure the effectiveness of Task-Based
Language Teaching in comparison with other teaching approaches, such as Present, Practice, Produce. This could
highlight the significance of Task-Based Language Assessment in the classroom and research. In effect, language
teachers can get a better picture of the effectiveness of their Task-Based Instruction through using its relative
assessment, that is, Task-Based Language Assessment. This important fact has been to a great extent neglected in the
field of second language research since most studies have used other forms of assessment except for Task-Based
Language Assessment to assess the effectiveness of Task-Based Language Teaching (e.g., De la Fuente, 2006; De
ridder et al., 2007; Gonzalez-Lloret & Nielson, 2015; Lai et al., 2011; Li et al., 2016; Shintani, 2011, 2013). On the
other hand, some studies reported great effects of Task-Based Language Assessment in the L2 classroom (see Winke
2010; Yeh 2010). For instance, Winke (2010) reports the effectiveness of the use of online tasks, as a formative
assessment tool, in providing progressive feedback to teachers and language learners.
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