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Abstract—Second language (L2) academic writing is one of the most fundamental, yet sophisticated skills for
university students to master. It requires the ability to not only create ideas using sentences, but also construct
meaningful, logical and comprehensible texts. Thus, understanding students’ attitudes towards L2 writing and
exploring the challenges that they experience while composing texts are necessary for L2 teachers and
curriculum designers. The overall goal of this study is twofold: (1) to investigate students’ perceptions of the
difficulty that they experience while writing academic texts in English and (2) to explore learners’ attitudes
towards writing assignments in English. The goal here is to explore these issues using data obtained from 109
Saudi university students. Data were first collected using a questionnaire and then quantitatively analysed.
The results show that students tend to perceive academic writing as challenging and adopt a mildly to
moderately positive attitude towards writing in English. These findings offer some implications for teachers
and curriculum designers to improve the L2 academic writing skills of students.

Index Terms—L 2, positive attitude, negative attitude, academic writing, writing challenges, perception

. INTRODUCTION

Academic writing is a very important area of research. This is because it has mainly become an increasingly
important part of university and college learning. Overall, the interplay among social, educational, linguistic and
cognitive factors seems to shape the development of the writing ability, resulting in true challenges for second language
(L2) writers (Manchon, 2009). Hence, it is important to find solutions to the numerous writing problems that writers
face. The social context is the factor that allows L2 writers to form their conceptions of writing, including their
motivation and perspective towards writing, which affect their writing performance. Some educational factors, such as
the amount and type of instruction received, also have an effect on the development of the writing ability for writers. It
is also worth mentioning that the cognitive skills, writing competence and writing approaches of writers have a great
impact on their writing abilities. Indeed, several linguistics factors, which are present in writers’ linguistic knowledge
and language transfer, play an essential role in shaping their writing performance (Manchon, 2009).

Several researchers have described academic writing as the production and logical organisation of sentences in
paragraphs to express specific ideas (Hyland, 2003; Kroll, 1994; Manchon & Matsuda, 2016). For example, Hyland and
Hyland (2006) stated that writing is context-embedded and can be understood only from the perspective of society
rather than from that of a single individual. Manchon and Matsuda (2016) and Elsherif (2012) indicated that one of the
basics of academic writing is the ability of learners to find and access relevant resources, to evaluate such resources in
order to arrange their ideas and to insert their opinions in order to develop their own voice. Since academic writing is a
product of the mental processes of writers, it is considered a cognitive activity (Manchon, 2009). Given these three
different perspectives, it can be concluded that academic writing involves a variety of aspects that operate together in a
complex process and require a deep understanding from the educators’ side and specific skills from the language
learners’ side.

As most subjects nowadays are delivered in English, students need to compose their ideas and write their
assignments also in English. They need to overcome the challenges of writing and to master the skills of academic
writing to succeed in their courses. This, however, results in great difficulties for L2 students, who learn English as a
second language (ESL) and study other subjects through the medium of English (Hinkel, 2020). This problem causes L2
university students to form specific attitudes towards writing in English and to encounter challenges when composing
texts while simultaneously trying to fulfil the requirements of their academic context. This whole notion stems from the
fact that academic writing generally causes frustration for university students, as they perceive themselves as lacking
the L2 language proficiency required at the academic level (Hyland, 2002). Thus, these challenges and attitudes are two
related factors that may complicate academic writing for L2 students.

Purpose of the Study

According to the above-mentioned literature, and from the researcher’s own experience in language teaching, many
L2 students fail to meet the requirements of the institutes that they study at in terms of producing a well-written form of
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academic text that meets the expectations of their instructors. It is also worth highlighting that little research has been
performed to detect and identify the reasons for students’ low English writing performance. Thus, it is important for
language teachers and curriculum and course designers to understand the root cause of students’ writing difficulties that
negatively affect their writing abilities. Since the attitude of students towards academic English writing might impact
their challenges, or vice versa, either negatively or positively, the current study had two goals: (1) to examine Saudi
students’ attitudes towards writing in English and (2) to investigate the L2 academic writing challenges that students
face.

Il. LITERATURE REVIEW

A. Academic Writing

Academic writing is a complex process that is neither easy nor spontaneous for many L2 writers. It is the result of
employing different strategies to manage the composition process, which involves gradually developing a complete text.
Composition process involves activities such as setting goals, generating ideas, organising information, selecting
appropriate language, making drafts, reading, reviewing, revising and editing (Hedge, 2014). Earlier studies have shown
that interest has started to shift from textual features presented in orthography, sentence structure and discourse-level
structure to the process of writing itself, focussing on investigating the processes underlying the production of written
discourse (Kroll, 2008).

Several researchers have identified the characteristics of the writing process. For example, Hedge (2014) asserted that
writing is a recursive and generative process, with students re-reading their work, assessing it, reacting and moving on.
In this vein, two types of writing have been distinguished: knowledge telling and knowledge transformation. On the one
hand, knowledge telling is the easiest form of writing, which is accessible to all language users. On the other hand,
knowledge transformation requires thinking about a topic, obtaining the information needed for analysis and modifying
one’s thinking strategy. This type of writing causes writers to expand their knowledge and develop new ideas by
processing new information (Hinkel, 2020). In another study, Tribble (1996) classified the most important
characteristics of academic writing: organising writing to convey major and supporting ideas; using relevant reasons
and examples to enhance a position; demonstrating a command of standard written English, including grammar,
phrasing, effective sentence structure, spelling and punctuation; manifesting facility with a range of vocabulary
appropriate to the topic; and showing awareness towards the audience and writing for a particular reader. The author
also listed the four frequent writing tasks in colleges and universities: analytical writing, extracting information,
summarising important points and developing factual reports and observations (ibid). In general, the writing process
includes various stages: pre-writing, drafting, revising, editing and finally publishing (Sari et al., 2020). This means that
L2 writers should have various skills to compose well-developed academic texts, such as being able to exploit others’
ideas and write them in their own words, creating outlines and summaries, organising ideas and editing drafts (Tribble,
1996).

Writers also need different sorts of knowledge related to content, context, language system and writing processes to
compose a well-written text. Gillett et al. (2009) asserted that academic writing requires writers to have specific abilities
and to apply various strategies, such as understanding the task at hand, making plans, carrying out research, reading,
taking notes, writing descriptively and critically, expressing their own voice and working with feedback.

All of these factors indicate that writing is not a simple cognitive task. It requires complex mental activities that need
specific knowledge, skills and processes. Therefore, writing has always been considered as the most challenging skill of
language learning for all students, especially if it is required in a foreign language. Thus, it is important to investigate
the L2 writing weaknesses of students and shed some light on the obstacles that negatively affect their L2 academic
writing.

B. Students’ L2 Writing Challenges

Several facts related to students’ academic writing challenges have been highlighted in the literature on L2 students’
academic writing. For example, in a qualitative study by Altinmakas and Bayyurt (2019) with a small sample size
investigating undergraduate Turkish students’ writing challenges, the authors showed that the students’ previous
educational and contextual factors and writing experiences, exemplified in writing classroom instructions and
examinations, are the main sources for their writing challenges. Similarly, Qasem et al. (2019) investigated the
challenges that final-year undergraduate Saudi students face while writing research projects in English. They found that
students face some difficulties in deciding on and understanding the topic for research and finding references. Heo and
Sim (2015) investigated the causes underlying the difficulties that Korean learners face while writing English academic
texts. They found that students experience challenges with organising their ideas logically and coherently. They also
highlighted that the lack of learning experience and linguistic knowledge and the students’ inability to find appropriate
lexical choices and expressions in English are the most common causes for such writing challenges.

Anderson and Cuesta-Medina (2019) asserted that students face challenges with the rhetorical aspects of L2, which
stem from a lack of L2 writing training. Shakib Kotamjani and Hussin (2017) investigated the academic writing
challenges postgraduate students face at University Putra Malaysia. They found that students perceive great difficulties
with academic writing skills, such as critiquing existing research and determining research gaps. They also found that
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writing the introduction, discussing the findings and tying up the loose ends in the conclusion are a source of difficulties
in academic writing. In this regard, Akhtar et al. (2020) studied a small number of Malaysian students and found that
academic challenges are the main cause for the students’ apprehensiveness towards L2 writing. In the same vein,
Mahmood (2020) conducted a research exploring the challenges of academic writing that 19 English as foreign
language (EFL) learners face in the higher education section of Pakistan. He concluded that finding references and
including citations, ensuring cohesion and coherence, choosing a worthwhile topic and focussing on language usage are
the greatest sources of the challenges that students experience in academic writing. Likewise, Cennetkusu (2017)
highlighted that the most problematic areas in academic writing for students are the use of proper grammar, connections
and transitions, presenting ideas clearly, knowing about different vocabulary and expressions and choosing correct
words related to the field.

In another study, Hammad (2016) examined the essay writing skills and obstacles that face Palestinian university
students. The results showed that students lack linguistic knowledge, cohesion and academic style and adopt word-for-
word translation. Similarly, within the Indonesian context, the researcher found that students dislike writing because of
the linguistic problems and cognitive issues related to paragraph organisation and text structure (Rahmatunisa, 2014). In
another study, Schneider (2009) found that formulaic writing is one of the reasons why students are not interested in
writing, which consequently affects their writing performance.

Difficulties related to the influence of writers’ first language (L1) and applying the theories of L1 writing may also
have negative effects on the L2 performance of writers (Hinkel, 2020). In this vein, several researchers have asserted
that the rhetorical features of certain languages tend to transfer into writers” L2 writing, resulting in challenges and
obstacles in L2 writing performance (Cai, 2013; Graham, 2019; Michel et al., 2020).

Together, these studies indicate that most L2 students in different contexts fail to meet the requirements of the
institutes that they study at and the expectations of their instructors because of the writing challenges that they
experience. However, little research has been conducted to identify the reasons for students’ low writing performance in
the university context. Therefore, it is important to investigate what other students in different contexts believe hinders
their academic writing performance, especially in the Saudi context. It is also very important to investigate students’
attitudes towards academic writing, as it is believed that their attitudes can result in various writing challenges and
influence the quality of their academic writing and English assignments (Shakib Kotamjani & Hussin, 2017).

C. Students’ Attitudes

Attitudes are envisaged and viewed differently by scholars (Chambers, 1999) and are defined in different ways by
experts. They are related to preferences, likes and dislikes (Agesty et al., 2021), tendencies towards things (Garrett,
2010) and ideas that influence someone to behave or think in a particular way (ibid). Bartram (2010) viewed attitude as
a behavioural intention and part of the human identity (ibid). Attitude helps educators understand human behaviour in
terms of one’s beliefs and feelings (Garrett, 2010). It also informs educators of their students’ performance, such as the
way they think, act and behave (ibid). It is a set of values that students bring to the language learning experience
(Chambers, 1999). Attitude includes three important categories: cognitive, affective and conative (Mishra & Pani, 2021).
The first component refers to one’s beliefs and ideas or opinions of something, the second component refers to one’s
feelings and emotions towards something and the behavioural component refers to one’s actions towards an object. For
the purposes of this study, attitude is considered to mean the negative or positive ideas or beliefs that evaluate and affect
behaviour.

In L2 writing, attitude has a dynamic influence on the individual’s response to all subjects in all different contexts.
Many factors affect students’ L2 writing performance, such as the time to write, writing with a purpose and for an
audience and sharing and choosing writing topics (Mishra & Pani, 2021). Over the past few decades, emphasis has
shifted to L2 writers’ attitudes, motivations and perceptions. According to L2 writing researchers, there is a positive
relationship between students’ attitudes and their writing behaviour (Hashemian & Heidari, 2013). In other words,
students should have a positive attitude towards writing, as this can help them achieve better writing results and save
some effort in writing tasks. Agesty et al. (2021) found a positive correlation between students’ writing attitudes and
their writing performance. All of these studies indicate that the writing attitude influences the writing achievement.

However, earlier studies have shown that L2 student writers who have a negative attitude towards writing often
perceive essay composition as a difficult task and dislike the activity altogether. Many researchers have drawn
connections between writing attitude and challenges. For example, Erkan and Saban (2011) stated that being successful
in L2 writing is related to the attitude and self-perception towards writing. These negative perceptions may be a result
of many factors, such as the lack of time to practice writing or an ineffective writing course guide and curriculum.
Similarly, Zhu (2001) found that the lack of rhetorical and linguistic knowledge for student writers is the major cause
for their negative attitudes towards writing. Jabali (2018) also found that writers who have a positive attitude towards
writing perform well in writing tasks. He also found that students’ lack of confidence and time constraints are the main
causes for their negative attitudes, which hinder their performance. In other words, most of the students who tend to
show a negative attitude towards writing make writing mistakes and feel unconfident in expressing their thoughts.
According to the literature, the attitudes of L2 learners have been the topic of many studies on language learning. Most
of the findings suggest that adopting a positive attitude towards learning has positive effects on the writing performance,
and vice versa (Wang, 2010). Thus, it is clear from the thorough literature review that there is a need to study and
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understand Saudi students’ attitudes towards academic English writing and to explore the factors that affect their
writing performance. According to Garrett (2010), there is a relationship between attitude and behaviour, and changing
someone’s attitude towards something can accordingly change their behaviour.

The L2 writing field is an area of inquiry with a rich and very interesting history. However, there is still a need to
understand students’ writing challenges in and attitudes towards L2 writing. There has also been considerable interplay
over the years between research into writing and learning and instruction in writing. So far, there has been relatively
little research focussing on Saudi students’ perceived L2 writing challenges and attitudes towards academic writing.
Most of the earlier studies have had direct repercussions on classroom practices, and much research has been dedicated
within the context of classroom pedagogy and feedback on students’ actual writing (Elsherif, 2012; Hyland & Hyland,
2006; Mazgutova & Hanks, 2021; Tsao et al., 2021). Therefore, more research is required to understand how Saudi
students view English writing and to identify the challenges that they experience while writing academic assignments.

D. Research Questions

The aim of this study is to answer the following questions:

RQ1: What are the Saudi EFL students’ attitudes towards academic writing in general?

RQ2: What are the most and least common challenges perceived by students while writing assignments in English?

RQ3: Is there a significant correlation between students’ writing attitudes and writing challenges?

RQ4: Are there differences in students’ attitudes and perceived challenges between the following three English-
taught tracks: general (ELIA), science (ELIS) and humanities (ELCA)?

I1l. METHODOLOGY

A. Participants of the Study

The population chosen for this study were undergraduate Saudi female university students studying at King
Abdulaziz University in Saudi Arabia. This study was performed on 109 students aged between 18 and 24 with different
proficiency levels (pre-intermediate, intermediate and upper intermediate) and studying three different English-taught
tracks: general (ELIA), science (ELIS) and humanities (ELCA). Sampling method was also used to recruit the
participants, which involved snowballing and asking students enrolled in the researcher’s teaching sections and other
colleagues teaching in the same field to participate and distribute the survey link to other students.

B. Study Design

This is a descriptive quantitative study that is deemed significant as it sets out to describe and interpret specific
phenomena in a specific context. It seeks to address two crucial aspects related to L2 academic writing: students’
challenges and attitudes. Finding sound answers can help writing instructors and curriculum designers adopt suitable
teaching methodologies to enhance the L2 academic writing skills of university students.

C. Instruments

A questionnaire consisting of three sections (Sections 1, 2 and 3) was used to gather the data. Section 1 includes
questions pertaining to the students’ demographic information, including their age, level of English proficiency, taught
language track, major and year of study. Section 2 consists of 14 questions that aim to identify the challenges that
students face while writing in English. Finally, Section 3 contains 15 questions that aim to identify learners’ general
attitudes towards writing in English. The rating scale used in the current study is the generally used Likert scale with
five responses: 1 (strongly disagree), 2 (disagree), 3 (neither agree nor disagree), 4 (agree) and 5 (strongly agree).
Two open-ended questions were also formulated to allow the participants to freely express their opinions regarding
whether they find writing assignments in English difficult, the reasons for the difficulties they face and their weaknesses
in writing English composition assignments.

To gather data from the participants, two major questionnaires were adopted and modified: the Writing Apprehension
Test (WAT), also called the Daly—Miller Test, developed by Daly and Miller (1975), and a questionnaire prepared by
Podsen (1997) (cited in Islam, 2017; Setyowati, 2017; Setyowati & Sukmawan, 2018). Several modifications were
made to the surveys to suit the purposes, context and students of the current study (see Appendix A).

The questionnaire was designed and distributed online via the SurveyMonkey platform. The typical time spent to fill
in the questionnaire was calculated as 12 minutes. To ensure the validity and reliability of the questionnaire, it was
reviewed and referenced by several university instructors. It was then piloted with three students and three English
teachers. The final version of the questionnaire was modified with the referees’ comments and piloting results. Then,
the survey was reviewed on the basis of the a-Cronbach coefficient method of correlation and reliability coefficient.
With the a-Cronbach formula, the reliability of the questionnaire was found to be 0.92. Next, a bilingual (Arabic and
English) questionnaire was prepared to allow the participants to better understand the instructions, questions and items
and to proceed at ease while filling in the questionnaire.

Ethical approval for this research was obtained from King Abdulaziz University and the chair of the English
Language Institution (ELI). This questionnaire was conducted according to established ethical guidelines, and informed
consent was obtained from the participants at the beginning of the online questionnaire.
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D. Data Analysis

IBM SPSS Statistics (version 27; IBM Corp., Armonk, NY, USA) was used to analyse the data. Descriptive statistics
were used to present categorical variables, whereas continuous variables were presented as the mean = standard
deviation (SD). The difficulties faced by L2 learners were explored using a 12-item five-point Likert scale ranging from
1to 5 (items 1 and 2 were reverse-scored as they were negatively worded). The total possible score for this scale was 60,
with a higher score meaning more difficulties faced by L2 learners. A total of 15 items from another five-point Likert
scale, which ranged from 1 to 5 (items 1, 2 and 3 were reverse-scored as they were negatively worded), were used to
explore the participants’ general attitudes towards writing in English. The total possible score for this scale was 75, with
a higher score meaning more positive attitudes towards writing in English. Pearson’s correlation coefficient was used to
assess the correlation between the difficulties faced by L2 learners (difficulty score) and the participants’ general
attitudes towards writing in English (attitude score). Analysis of variance (ANOVA) was used to explore the difference
in the mean score between different demographic groups. A confidence interval of 95% (p < 0.05) was applied to
represent the statistical significance of the results, and the level of significance was assigned as 5%.

IV. RESULTS

A. Demographic Characteristics of the Study Participants

A total of 109 students were recruited in this study, most of whom were aged between 18 and 24. In total, 73.0% of
the study participants had an English level of 103, and 39.4% of them were in the ELIA study track. Most of the study
participants were in their preparatory year of study. For further details on the demographic characteristics of the study
participants, refer to Table 1.

TABLE 1

DEMOGRAPHIC CHARACTERISTICS OF THE STUDY PARTICIPANTS
Demographic variable Frequency Percentage
Age category
Below 18 years 6 5.5%
18-24 years 94 86.2%
25-34 years 6 5.5%
35-44 years 2 1.8%
45 years and above 1 0.9%
Level of English
101 13 11.9%
102 8 7.3%
103 79 72.5%
104 5 4.6%
Pre-intermediate 2 1.8%
Upper intermediate 1 0.9%
Advanced 1 0.9%
Study track
ELIS 40 36.7%
ELIC 1 0.9%
ELIE 1 0.9%
ELCA 23 21.1%
ELIA 43 39.4%
ELIG 1 0.9%
Year of study
Preparatory year 98 89.9%
Second year 6 5.5%
Third year 1 0.9%
Fourth year 3 2.8%

B. Difficulties Encountered by ESL Learners

The mean difficulty score for the study participants was found to be 38.6 (SD: 6.8) out of 60, representing 64.3% of
the total maximum obtainable score, which reflects a mild to moderate level of difficulty encountered by L2 learners. A
total of 12 items were utilised to explore the difficulties encountered by L2 learners. When the participants were asked
about the difficulties that they encounter, the most commonly agreed upon difficulties were frequently making common
spelling mistakes (56.5%), taking too much time to understand and familiarise themselves with the topic at hand before
they start writing (56.5%) and frequently making common grammar mistakes (56.4%) (see Figure 1).
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Writing conclusion is difficult for me

I think sentence structure is challenge for me in writing

35.2% 5:6%

Writing introduction is difficult for me 2|

Most of my sentences are grammatically correct in my essays 1m 30.6% -

Before | start writing, | have difficulty to understand the topic of the essay

3

During the writing and drafting stage, | usually do not know how to start writing 36.1% —
My frequent common mistakes in grammar make my writing skills weak0.! 37.0% —

Before | start writing, | have spent a lot of time to understand and familiarize my self with the - - 30.6%
topic W% B0%. . 148% .62 5%
My frequent common mistakes in spelling affect my writing skill m 36.1% —
=

0.0% 10.0% 20.0% 30.0% 40.0% 50.0% 60.0% 70.0% 80.0% 90.0% 100.0%
Percentage

M Strongly disagree W Disagree W Neither agree or disagree Agree  HStrongly agree

Figure 1 Percentage of Agreement Regarding the Difficulties Encountered by ESL Learners

C. Weaknesses or/and Difficulties Faced While Writing Assignments

In general, 64.8% of the participants reported that they find English assignments easy to some degree. When the
participants were asked about their weaknesses or/and the difficulties they face while writing assignments, the most
three commonly reported weaknesses or difficulties were coherence and cohesion, language use and finding relevant
references, with 46.3%, 38.9% and 37.0%, respectively. For further details on the weaknesses or/and difficulties faced
while writing assignments, refer to Table 2.

TABLE 2
WEAKNESSES OR/AND DIFFICULTIES FACED WHILE WRITING ASSIGNMENTS
Weaknesses/Difficulties Frequency Percentage
Coherence and cohesion 50 46.3%
Language use 42 38.9%
Finding relevant references 40 37.0%
Organising and connecting ideas 38 35.2%
Expressing own voice 33 30.6%
Writing supporting details 31 28.7%
Choosing a significant topic 27 25.0%
Writing a topic sentence 27 25.0%
Referencing and citation 23 21.3%
Writing electronically 13 12.0%

D. General Attitudes towards English Writing

The mean attitude score for the study participants was found to be 55.9 (SD: 7.6) out of 75, representing 74.5% of the
total maximum obtainable score, which reflects a mildly to moderately positive attitude towards writing in English. A
total of 15 items were used to explore the participants’ general attitudes towards writing in English. According to the
participants, the three most commonly agreed upon attitude statements were that the teachers’ motivational words are
always helpful for them (94.5%), that writing in English is important for their success in their careers (89.9%) and that
the teacher’s behaviour and personality affect their writing (83.4%) (for more details, see Figure 2).
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English writing is not an important skill for me SNG4 42.6%
1 do not pay much attention in writing class  SINCSICIINIIaN 49.1%
I study English writing test only for exam/assessment test [ EGSANEE 38.0%
I always study English writing even when | do not have a test/exam [ GG 26.9%
| enjoy writing academic essays 27.8% 33.3%

Each time that | write and | know clearly what | want to accomplish0. (SIS 40.7%. 32.4%

Teacher's assessment of my writing often similar to my own evaluation 1 SIS 36.1%. 44.4%

Discussing my writing with others is an enjoyable experience SIS 38.9%
| watch some videos on related topic before writing SISO 0P 47.2%
1 like to get feedback from my friends on my compositions 0. SRS 45.4%
| search online for materials on related topic before writing 0. i IRIOIIINIISoaN 43.5%
1like to search online material before writing 0. S NISGIINSE0N 48.1%

Teacher behavior and personality affect my writing0. (SISSINSE 31.5%

English writing is important for success in my career0 ZiEaNAsaN 38.0%

Teachers motivational words are always helpful for me01JSES7E 31.5%
0.0% 10.0% 20.0% 30.0% 40.0% 50.0% 60.0% 70.0% 80.0% 90.0% 100.0%

M Strongly disagree M Disagree M Neither agree or disagree Agree M Strongly agree

Figure 2 Percentage of Agreement Regarding the General Attitude Towards Writing in English

E. Difficulties Encountered by L2 Learners and the General Attitude towards Writing in English

Pearson’s correlation coefficient was used to explore the correlation between the difficulties encountered by L2
learners and the general attitude towards writing in English. The coefficient measure was found to be —0.376 (p <
0.001), which reflects a medium negative correlation between the positive attitude score and the difficulty score. In
other words, the more the difficulties encountered by an L2 learner, the less likely they are to have a positive attitude
towards writing in English.

F. Participants’ Characteristics, the Difficulties Encountered by L2 Learners and the General Attitude towards Writing
in English

The difficulties encountered by L2 learners, represented by the difficulty score, were found to significantly differ
depending on the level of English proficiency of the study participants and their study tracks (p < 0.01). However, no
statistically significant difference was found in the attitude towards writing in English (represented by the attitude score)
between participants from different demographic groups (for more details, see Table 3).

TABLE 3
PARTICIPANTS’ CHARACTERISTICS, THE DIFFICULTIES ENCOUNTERED BY ESL LEARNERS AND THE GENERAL ATTITUDE TOWARDS WRITING IN
ENGLISH
Demographic Variable | Difficulty Score [ p-value | Attitude Score | p-value
Age category
Below 18 years 42.0(7.9) 57.3 (6.2)
18-24 years 38.4(6.3) 55.7 (7.6)
25-34 years 37.2(11.2) 0.085 59.8 (10.9) 0.656
35-44 years 49.5(2.1) 51.5(3.5)
Level of English proficiency
101 43.4 (5.8) 54.8 (9.7)
102 40.1(7.4) 59.0 (6.2)
103 38.0 (6.3) 0.004™ 55.2(7.2) 0.324
104 35.2(7.3) 62.4 (10.1)
Pre-intermediate 275 (6.4) 58.0 (4.2)
Study track
ELIS 36.1(5.4) 56.6 (6.8)
ELCA 41.7 (7.5 0.004™ 58.4 (6.4) 0.214
ELIA 39.6 (6.6) 53.7(8.7)
Year of study
Preparatory year 38.4 (6.8) 55.8 (7.7)
Second year 39.5 (5.6) 0.539 56.5 (9.4) 0.988
Fourth year 42.7 (11.1) 56.3 (6.5

V. DISCUSSION
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Writing has always been perceived as the most troublesome and challenging skill for most L2 students. Over the last
decade, there has been an increase in research on L2 students’ academic writing in universities and colleges. This
increase was prompted by the belief that L2 learners have poor academic writing skills. This quantitative study was
designed to investigate the L2 academic writing challenges those Saudi students face and their attitudes towards English
writing assignments in general. Analysis of students’ responses showed that students face many challenges while
composing academic texts in English. The study also focussed on students’ attitudes towards writing assignments in
English.

The first research question in this study sought to determine Saudi students’ attitudes towards L2 academic writing
assignments in general. The findings revealed mildly to moderately positive attitudes towards writing in English
(74.5%). One of the three most commonly agreed upon attitude statements was that the motivational and encouraging
words of English language instructors are always supporting and helpful for L2 students. The participants also indicated
that writing in English is important for their success in their careers. This proves that they are aware of the importance
of mastering English, particularly with regard to their writing skills. They further indicated that the teacher’s behaviour
and personality in the classroom affect their writing performance. This proves that they need to be encouraged,
motivated and interested to improve their writing abilities. Only a very few of the participants reported that they enjoy
writing academic assignments in English and that their teachers’ assessments of their writing are often different from
their own evaluation. Many of the participants also indicated that they only study English writing for their exams and to
achieve high grades. A possible explanation for these results may be the students’ negative attitudes towards English
academic writing resulting from their poor writing abilities and the difficulties that they experience while writing their
assignments.

Regarding the second research question, a mild-to-moderate level of difficulty was found to be encountered by ESL
learners (64.3%). According to the participants, the most commonly agreed upon difficulty was frequently making
common spelling mistakes that affect their writing skills. Similar to the results obtained by Setyowati and Sukmawan
(2018), the participants in the current study reported that spending too much time to understand and familiarise
themselves with the topic at hand before they start writing and frequently making common grammar mistakes
negatively affect their writing skills. They also stated that using English terms, for example, to form correct sentences,
and finding the appropriate vocabulary are sources of difficulty in their academic writing. These findings are in line
with the results obtained by Ahmed (2019), Alharbi (2019), Cennetkusu (2017), Heo and Sim (2015) and Sari et al.
(2020), showing that low English proficiency is the most significant obstacle that negatively affects L2 students’
academic writing. The results obtained in this study also show that one of the three most commonly reported
weaknesses or difficulties in academic writing is forming a whole unit of text and making information in text flow
smoothly. This finding was also reported by Al-Badi (2015), Mahmood (2020) and RahmtAllah (2020), who found that
coherence and cohesion are considered difficult by L2 learners to be applied in academic writing. The participants also
reported that searching for information and selecting relevant references are challenging strategies of academic writing.
In contrast, they stated that writing electronically is overall the easiest strategy. They also referred to citing information
and writing topic sentences as not problematic in academic writing. These results are, however, contrary to previous
studies (Alharbi, 2019; Miller & Pessoa, 2016), who found that writing topic sentences is challenging for L2 writers. A
possible explanation for such a disparity in the results may be the different student contexts and previous L2 language
education and experiences.

The third question in this study was whether there is a significant correlation between students’ writing attitudes and
writing challenges. The results revealed a medium negative correlation between the positive attitude score and the
difficulty score, which means that the more the difficulties encountered by an ESL learner, the less likely they are to
have a positive attitude towards writing in English. These results confirm the association between learners’ attitudes
towards writing in English and their actual academic writing performance. This finding was also reported by other
researchers (Akhtar et al., 2020; Ansarimoghaddam & Tan, 2014; Mishra & Pani, 2021; Mulyono et al., 2020;
Setyowati, 2017), who argued that students’ attitudes have a direct effect on their performance.

The fourth research question was whether there are differences in students’ attitudes and the perceived challenges
among students from three English-taught tracks: general (ELIA), science (ELIS) and humanities (ELCA). The results
showed that the difficulties encountered by L2 learners, represented by the difficulty score, significantly differ
depending on their level of English proficiency and their study tracks. In other words, the ELCA group was found to
comprise the largest number of students who experience challenges while writing in English, whereas the ELIS group
comprised the smallest number. Moreover, the results indicated that with the students reaching higher levels of
language proficiency, their L2 academic writing challenges decrease. Alternatively, students from different
demographic groups were found to exhibit no differences in their attitudes towards writing in English. In other words,
participants from the ELIS, ELCA and ELIS groups and participants from all language levels (101, 102, 103 and 104)
were found to share similar attitudes towards writing assignments in English. A possible explanation for these results
may be related to the students’ previous experiences in learning L2 academic writing. According to Kroll (1994) and
Hedge (2014), learners’ knowledge and experiences of receiving writing instructions in the classroom as well as
interacting with teachers are factors that affect their attitudes and performance.
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VI. IMPLICATIONS

Given the above findings, this study provides useful recommendations for L2 students and teachers. First, the results
obtained in this study can help English instructors focussing on academic writing skills in Saudi universities become
familiar with students’ weaknesses and strengths in terms of their L2 academic writing skills. The results also shed light
on how Saudi learners perceive English academic writing. These results can guide curriculum and course designers to
select appropriate materials and teaching methods that can help learners overcome their writing challenges. They can
also encourage teachers to prepare a curriculum based on their students’ choices and interests to motivate them to write
in English. Teachers can also use visual materials to engage their students in interesting topics and encourage them to
write about such topics. By doing this, teachers can enhance their students’ schemata and enrich their background
knowledge, which can overall improve their attitudes towards writing in English. Furthermore, teachers should design
teaching materials with more activities and tasks that focus on writing strategies, such as coherence, cohesion, unity,
searching for information, paraphrasing and summarising. For English students, this research can also make them aware
of their writing challenges and consequently help them overcome such challenges. Thus, this research can motivate
students to improve their writing skills, as it informs and makes them aware of their weaknesses and strengths in
academic writing.

VII. LIMITATIONS

This research has some limitations. First, the study mostly resulted in descriptive data, in which generalisations about
the findings cannot be made. The current research also did not provide information regarding the relationship between
students’ attitudes towards writing and their actual writing performance and achievements. Thus, qualitative methods,
such as interviews, focus groups, think-aloud protocols and student-written texts, are required to collect more in-depth
data about the L2 writing challenges that students face. This can help provide deep insights into the different external
and internal factors causing difficulties in L2 academic writing. Moreover, the current study focussed only on a specific
group of students and did not investigate the L2 academic writing attitudes and challenges of students of different
genders, ages and disciplines and from different language institutions.

VIIl. RECOMMENDATIONS FOR FURTHER RESEARCH

Given the findings obtained in the current study, there are many recommendations and suggestions for further
research. First, there is a need for action research to investigate the writing skills among Saudi L2 learners. In this
regard, teachers and/or researchers may cooperate and investigate the relationship between students’ attitudes towards
L2 writing and their actual L2 writing performance. By doing so, they can design a curriculum and modify it according
to research results. It is also recommended to perform research on different students from different disciplines, ages and
genders as well as from various language institutions and universities. This may result in fruitful and plausible findings.
Finally, it is recommended to further study the writing difficulties related to the influence of students’ first language
(Arabic) on their L2 academic writing assignments, as this can help reveal some of the reasons underlying the L2
writing challenges.

APPENDIX A. QUESTIONNAIRE

Q1 - Your Email Address
(Sxa¥l) s il gie

Q2 - Age

aad)
®  Under 18
18-24
25-34
35-44
45-54
55-64

65+

Q3 - Describe your level of English language?
4 5ula ) dalll 8 S) giia sALa

© 101

© 102

C 103

5 I I I B |
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104
Pre-intermediate
Upper-intermediate

1 I B B

Advanced

Other (please specify)l‘
What is your Track? & buas sala

© General English Track (ELIA) 4alal) & jlaiy) 4all jlw

Academic English Track (ELIS) dras¥) 43 ulay) dall) e

English Majors Track (ELIE) Kg)',\hm Al paadd jua

Geo-Sciences Track (ELIG) duisd) ashall 4,30y 43l e

Faculty of Arts and Humanities Track (ELCA) 4itudy) a shal) g o) 430 4, ulaiy) A1) lewa
Health Sciences Track (ELIH) casall jlwall

Communication and Media Track (ELIC) aXe¥) g Jua¥) juus
Q4 - What is your major?

S ralall dhawadd sala

Q5 - Year of Study

2 pal) il ja A La

C Preparatory year 4 jsasil) diud)

T Second year & diud)

" Third year &1 &

' Fourth year 4da il A

S RS S B T B |

Other (please specify)l‘

Difficulties Encountered by ESL learners

4 Jlay ARl Alany) AUl oL Galldal) 4n) g3 A1) cly gall

Q1 - I understand how to write sentences using correct tenses

Alil) £ Laall g Jaseud) £ jaal) Jia (a3l Eua e dasaia Jad AU (e Aisaia Ul

Q2 - | think sentence structure is challenge for me in writing.

itua A jalad¥) ARl daaaa Alaa (S g A4S Sl

Q3 - Most of my sentences are grammatically correct in my essays.

Ligad dasaua ALUS 8 4 e Jaadl alina

Q4 - During the writing and drafting stage, | usually do not know how to start writing.

fal S ) Tl I iay e Y ALY Aadall) AL fagl Ledis

Q5 - Writing introduction is difficult for me.

doua Alaiy) dakadl) 8 dadial) Al

Q6 - Writing conclusion is difficult for me.

L 4lany) dadadl) B Aaial) 4

Q7 - My frequent common mistakes in grammar make my writing skills weak.

Qpda AGUS (e Jaat 4 pala) Jaadl o168 B saie 3 Siall g UadY)

Q8 - My frequent common mistakes in spelling affect my writing skill.

LS 5 g o i cilalS) plaa LUS B gaie 5 Sial) pUadY)

Q9 - Before | start Writing, | have difficulty to understand the topic of the essay.

Il ngmegduaby.mhlj\ 4l B ad) g

Q10 - Before | start writing, | have spent a lot of time to understand and familiarize myself with the topic.

Gisllaal) AU £ gun ga o gl g agd) ) Jola) Jugh e g bl AUl B Tad) g

Q11 - I have difficulty organizing my ideas in writing.

Al ol GJlSﬂI ‘_\u}uﬁ‘\a}m‘\abl

Q12 - | have never maintained coherent in writing.

ALany) adall) 448 B JLSBY) g ol i e Bla) A i e ) Y

Q13 - Put a tick next to the weaknesses or/and difficulties you have faced when writing your assignments.
4 sala) A3 AuLay) A0Sl o) dlga) g3 AN il gl llas (s LAl

I paraphrasing <ia siaal) 4L sale )
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language use 4 ulady) dall) aladic

expressing Own voice =i, o& sl

finding a relevant references dsabiall cila slaal) s
referencing & citation &Ush 3 Wil jibaal) alaiiu
coherence & cohesion Wil y Wgucany ASEY) by )

choosing a significant topic 4Usll cuulia g gua ga )
Writing a topic sentence il JSéY) 4L

writing supporting details & ) 5 Sal das val) Cila glaall 4l
writing electronically Ll 4l

organize and connect my ideas Wk g S8V (G

A A R I

others (specify)
Q14 - In general, you find writing assignment in English
A 5ala ) ARl ALKl el g aai dale dduay

© Very easy 4lgw 122

C gasy g

© Neither easy nor difficult sxsiia &
© Difficult 4sa

' Very difficult 4ma 122

Q15 - Do you find writing assignments in English difficult? Why or why not?

3Ll g Algs ol s 4y jalad) ARl ALK saa5 Ja

Q16 - What are the main weaknesses you have faced when writing your assignments?
940 ulay) ARl ALady) AU o U dinda bldi AL

General Attitude Towards English Writing

4 Jlady) ARl ALEDY) adall) A4S olat) alad) i gall

Q1 - English writing is not an important skill for me.

Raga o 5 Ay ala¥) Al A e

Q2 - | do not pay much attention in writing class.

A sala¥) ARl 4 Salay 58 Al ¥ L)

Q3 - | study English writing test only for exam/assessment test.

JHEAY) B ) (il Jakd 4 5ulaty) ALK Bale S

Q4 - | always study English writing even when | do not have a test/exam.
L) i o e Lasic i 4 julady) ALK Bala S)3)

Q5 - | enjoy writing academic essays.

A 5alast) AR AU i) 59 ALERN) asal gal) ALSH adaiud Ul

Q6 - | like to search online material before writing.

Al A iad) g L g st cila glaall o Caa

Q7 - Each time that I write, and | know clearly what | want to accomplish.
ABa ) La g geda gy i e ALl dakad g S 5 e S (B

Q8 - | watch some videos on related topic before writing.

AUl B jad) g LA £ g gally s (53 £ g ga Joa sal) adalia any LG
Q9 - | like to get feedback from my friends on my compositions.

L jala¥) ARl ALUS g (alall g sBaall) G AY) (e (R L30) ol o Jpaaal) qal
Q10 - I search online for materials on related topic before writing.

Al A Tl g ALEY) £ gua gally Alia (53 cilaglaa (e i YY) B il Ul

Q11 - English writing is important for success in my career.

Alaall g dgalal) Al plad B daga 4 Jalady) ARl AU o 5 a8

Q12 - Discussing my writing with others is an enjoyable experience.
daiaa 4 2l (A AY) ga LLEN) LS AdBUa

Q13 - Teacher's assessment of my writing often similar to my own evaluation.
QAN il galdia ALUST alaal) a6 La LIS

Q14 - Teachers motivational words are always helpful for me.

o Ll Wil Basdia aalaall (g 4y Jadail) cilalsl)
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Q15 - Teacher behavior and personality affect my writing.
LA (ALS (o Alpadld g aleal) d gla iy

This is the end of the questionnaire. clxia¥! 4ie o2
Thank you for filling out this survey. g3diuy) 138 (lal ) 8

(1]
[2]
(3]

(4]

(5]
(6]

[7]

(8]

[9]
[10]
[11]
[12]
[13]
[14]

[15]
[16]

[17]

[18]

[19]

[20]
[21]

[22]

[23]
[24]
[25]

[26]

[27]
[28]

REFERENCES

Agesty, E., Inderawati, R., & Eryansyah. (2021). Writing Attitude and Emotional Intelligence as Determinants in Boosting EFL
Learners’ Writing Performance. English review: Journal of English Education, 10(1), 245-254.

Ahmed, P. H. (2019). Major Writing Challenges Experienced by EFL Learners in Soran University. Journal of University of
Human Development, 5(3), 120. Retrieved January 12, 2022, from https://doi.org/10.21928/juhd.v5n3y2019.pp120-126
Akhtar, R., Hassan, H., & Saidalvi, A. (2020). The Effects of ESL Student’s Attitude on Academic Writing Apprehensions and
Academic Writing Challenges. International Journal of Psychosocial Rehabilitation, 24(5), 5404-5412. Retrieved January 10,
2022, from https://doi.org/10.37200/ijpr/v24i5/pr2020247

Al-Badi, I. A. H. (2015). Academic Writing Difficulties of ESL Learners Ibtisam. WEI International Academic Conference
Proceedings, 63—76. Retrieved January 10, 2022, from http://www.westeastinstitute.com/wp-content/uploads/2015/02/Ibtisam-
Ali-Hassan-Al-Badi-full-Paper.pdf

Alharbi, M. A. (2019). EFL university students’ voice on challenges and solution in learning academic writing. Indonesian
Journal of Applied Linguistics, 8(3), 576-587. Retrieved January 12, 2022, from https://doi.org/10.17509/ijal.v8i3.15276
Altinmakas, D., & Bayyurt, Y. (2019). An exploratory study on factors influencing undergraduate students’ academic writing
practices in Turkey. Journal of English for Academic Purposes, 37, 88-103. Retrieved January 10, 2022, from
https://doi.org/10.1016/j.jeap.2018.11.006

Anderson, C. E., & Cuesta-Medina, L. (2019). Beliefs and practices concerning academic writing among postgraduate
language-teacher trainees. Ikala, 24(1), 29-49, Retrieved February 2, 2022, from
https://doi.org/10.17533/UDEA.IKALA.V24N01A01

Ansarimoghaddam, S., & Tan, B. H. (2014). Undergraduates’ experiences and attitudes of writing in L1 and English. GEMA
Online Journal of Language Studies, 14(1), 7-28. Retrieved January 22, 2022, from https://doi.org/10.17576/gema-2014-1401-
02

Bartram, B. (2010). Attitudes to Modern Foreign Language Learning: Insights from Comparative Education (1st Edition).
Library of Congress Cataloging-in-Publication Data.

Cai, L. J. (2013). Students’ Perceptions of Academic Writing: A Needs Analysis of EAP in China. Language Education in Asia,
4(1), 5-22. Retrieved February 25, 2022, from https://doi.org/10.5746/leia/13/v4/il/a2/cai

Cennetkusu, N. G. (2017). International students” challenges in academic writing: A case study from a prominent U.S.
university. Journal of Language and Linguistic Studies, 13(2), 309-323.

Chambers, G. (1999). Motivating Language Learners: Modern Languages in Practice (1st Edition). Library of Congress
Cataloging-in-Publication Data.

Daly, J., & Miller, M. (1975). The Empirical Development of an Instrument to Measure Writing Apprehension. Research in the
Teaching of English, 9(3), 242-249.

Elsherif, E. (2012). L2 Academic Writing Difficulties and Tutors’ Written Feedback (1st Eiditi). LAP LAMBERT Academic
Publishing.

Garrett, P. (2010). Attitude to Language: Key Topics in Sociolinguistics (1st Edition). Cambridge University Press.

Gillett, A., Hammond, A., & Martala, M. (2009). Successful Academic Writing (1st Edition). British Library Cataloging in
Publication Data.

Graham, S. (2019). Changing How Writing Is Taught. Review of Research in Education, 43(1), 277-303. Retrieved February
25, 2022, from https://doi.org/10.3102/0091732X18821125

Hammad, E. A. (2016). Palestinian University Students’ Problems with EFL Essay Writing in an Instructional Setting.
Teaching EFL Writing in the 21st Century Arab World: Realities and Challenges, 99-124. Retrieved January 26, 2022, from
https://doi.org/10.1057/978-1-137-46726-3 5

Hashemian, M., & Heidari, A. (2013). The Relationship between L2 Learners’ Motivation/Attitude and Success in L2 Writing.
Procedia - Social and Behavioral Sciences, 70, 476-489. Retrieved January 11, 2022, from
https://doi.org/10.1016/j.sbspro.2013.01.085

Hedge, T. (2014). Teaching and Learning in Language Classroom (2nd Edition). Oxford University Press.

Heo, J.-Y., & Sim, J.-Y. (2015). Korean students’ perspectives on L2 writing difficulty, needs, and challenges. Studies in
English Education, 20(2), 161-188. Retrieved March 2, 2022, from
http://www.dbpia.co.kr/Journal/ArticleDetail/NODE06384113

Hinkel, E. (2020). Teaching academic ESL writing: Practical techniques in vocabulary and grammar. In Teaching Academic L2
Writing: Practical Techniques in Vocabulary and Grammar (2nd Edition). Routledge Taylor & Francis. Retrieved February 23,
2022, from https://doi.org/10.4324/9780429437946

Hyland, K. (2003). Second Language Writing (1st Edition). Cambridge University Press.

Hyland, K., & Hyland, F. (2006). Feedback in Second Language Writing: Contexts and Issues. Cambridge University Press.
Islam, C. (2017). Strategy Instruction in the Teaching of Writing: Preserves Teachers’ Self-Perception of Their Writing and
Their Practice of Teaching Writing. International Journal of Language and Linguistics, 4(3), 1-11. Retrieved January 23, 2022,
from www.ijlInet.com

Jabali, O. (2018). Students’ attitudes towards EFL university writing: A case study at An-Najah National University, Palestine.
Heliyon, 4(11), e00896. Retrieved February 22, 2022, from https://doi.org/10.1016/j.heliyon.2018.e00896

Kroll, B. (1994). Second Language Writing Research insights for the classroom (4th Edition). Cambridge University Press.
Kroll, B. (2008). Exploring the Dynamics of Second Language Writing (Cambridge Applied Linguistics) (3rd Edition).

©2022 ACADEMY PUBLICATION



JOURNAL OF LANGUAGE TEACHING AND RESEARCH 657

Cambridge University Press.

[29] Mahmood, K. (2020). Academic writing challenges of EFL learners and teachers * proficiency in Pakistani higher education.
Journal of Research in Social Sciences, 8(2), 56-76.

[30] Manchon, R. (2009). Writing in Foreign Language Contexts: Learning, Teaching, and Research (1st Edition). Library of
Congress Cataloging-in-Publication Data.

[31] Manchon, R., & Matsuda, P. (2016). Handbook of Second and Foreign Language Writing (1st Edition). Library of Congress
Cataloging-in-Publication Data.

[32] Mazgutova, D., & Hanks, J. (2021). L2 Learners’ Perceptions of Their Writing Strategies on an Intensive EAP Course. Journal
of Academic Writing, 11(1), 45-61. Retrieved January 3, 2022, from https://doi.org/10.18552/joaw.v11i1.566

[33] Michel, M., R&/é&z, A., Lu, X., Kourtali, N. E., Lee, M., & Borges, L. (2020). Investigating L2 writing processes across
independent and integrated tasks: A mixed-methods study. Second Language Research, 36(3), 307-334. Retrieved January 23,
2022, from https://doi.org/10.1177/0267658320915501

[34] Miller, R. T., & Pessoa, S. (2016). Where’s Your Thesis Statement and What Happened to Your Topic Sentences? Identifying
Organizational Challenges in Undergraduate Student Argumentative Writing. TESOL Journal, 7(4), 847-873. Retrieved
February 7, 2022, from https://doi.org/10.1002/tesj.248

[35] Mishra, M., & Pani, P. (2021). Exploring Correlations among Attitude, Self-Efficacy and English Language Achievement (1st
Edition). BlueRose Publishers.

[36] Mulyono, H., Liestyana, A. R., Warni, S., Suryoputro, G., & Ningsih, S. K. (2020). Indonesian Students’ Anxiety To Write in
English As a Foreign Language Across Gender and Educational Levels. Problems of Education in the 21st Century, 78(2),
249-262. Retrieved March 5, 2022, from https://doi.org/10.33225/pec/20.78.249

[37] Qasem, F., Ali, F., Qasem, A., Zayid, I. M., & Journal, E. (2019). The Challenges and Problems Faced by Students in the Early
Stage of Writing Research Projects in L2, University of Bisha, Saudi Arabia European Journal of Special Education Research
the challenges and problems faced by students in the early stage of writing. Of Special Education Research, 4(1), 33. Retrieved
February 9, 2022, from https://doi.org/10.5281/zenodo.2557036

[38] Rahmatunisa, W. (2014). Problems Faced By Indonesian EFL Learners in Writing Argumentative Essay. English Review:
Journal of English Education, 3(1), 1-9. Retrieved February 15, 2022, from http://journal.uniku.ac.id/index.php/ERJEE

[39] RahmtAllah, E. A. E. (2020). EFL Students’ Coherence Skill in Writing: A Case Study of Third Year Students of Bachelors in
English ~ Language. English Language Teaching, 13(8), 120. Retrieved February 7, 2022, from
https://doi.org/10.5539/elt.v13n8p120

[40] Sari, I., Pulungan, A. H., & Husein, R. (2020). Students’ Cognition and Attitude in Writing Descriptive Text. Britain
International of Linguistics Arts and Education (BIOLAE) Journal, 2(1), 395-404. Retrieved February 7, 2022, from
https://doi.org/10.33258/biolae.v2i1.210

[41] Schneider, D. (2009). Fusing Two Philosophies to Promote Creativity, Higher-Order Thinking, and Organization in the Writing
Process. Language Arts Journal of Michigan, 24(2). Retrieved February 9, 2022, from https://doi.org/10.9707/2168-149x.1057

[42] Setyowati, L. (2017). The Eight Graders Writing Attitude toward EFL Writing in Indonesian Context. International Journal of
Languages’ Education, 1(Volume 5 Issue 3), 422—433. Retrieved January 26, 2022, from https://doi.org/10.18298/ijlet.2034

[43] Setyowati, L., & Sukmawan, S. (2018). EFL_ Indonesian Students’ Attitude toward Writing in English. Arab World English
Journal, 7(4), 365-378.

[44] Shakib Kotamjani, S., & Hussin, H. (2017). Perceptions of Challenges in Writing Academically: Iranian Postgraduate Students’
Perspectives. International Journal of Applied Linguistics and English Literature, 6(4), 1. Retrieved February 9, 2022, from
https://doi.org/10.7575/aiac.ijalel.v.6n.4p.1

[45] Tribble, C. (1996). Language Teaching: A scheme for Teacher Education: Writing (1st Edition). Oxford University Press.

[46] Tsao, J.J., Tseng, W. T., Hsiao, T. Y., Wang, C., & Gao, A. X. (2021). Toward a Motivation-Regulated Learner Engagement
WCF Model of L2 Writing Performance. SAGE Open, 11(2). Retrieved February 9, 2022, from
https://doi.org/10.1177/21582440211023172

Hanadi Abdulrahman Khadawardi received her BA in English Language and Literature from UQU Department of English
Literature and Translation, Saudi Arabia in 2005. She obtained her MA with distinction in Applied Linguistics and Research
Methodology from University of Southampton, UK, in 2011. Then, she has awarded a PhD in Modern Languages/Applied
Linguistics from University of Southampton, UK in 2016. She also has got a CELTA (Cambridge Certificate in English Language
Teaching for Adults) from Teaching House at OHC, London, UK.

She is currently an Assistant Professor of Applied Linguistics at KAU, ELI, Jeddah, Saudi Arabia. She taught Academic English
language for international students and trained Postgraduate students on using Nvivo and Mendeley software at University of
Southampton, UK in 2015. She taught Arabic Language at King’s Collage London, UK in 2016. She also was a data analysist at a
language school project in UK. Her research interests include second language acquisition, learning and teaching, digital literacies,
academic reading and writing strategies, language learning skills, the use of modern technologies for language learning, pedagogical
issues, instructional and curriculum design and scientific research skills.

Dr. Khadawardi’s has translated a book (Introducing Second Language Acquisition, Muriel Saville-Troke) from English to Arabic
language. She also published several academic papers.

[1] Book Translated (2021)- Troike, Muriel Saville, Introducing Second Language Acquisition. (2006) Cambridge University
Press. Cambridge, UK.

[2] Khadawardi. H. (2020) Transfer of print-based academic reading strategies to on-screen reading. International Journal of
English Language Education. VVol.9, No.1 (pp.60-105). Retrieved from https://doi.org/10.5296/ijele.v9i1.18091

©2022 ACADEMY PUBLICATION



658 JOURNAL OF LANGUAGE TEACHING AND RESEARCH

[3] Khadawardi. H. (2021). The Effect of Implicit Corrective Feedback on English Writing of International Second Language
Learners. English Language Teaching; Published by Canadian Center of Science and Education Vol. 14, No. 1 (pp.123-139).
Retrieved from http://www.ccsenet.org/journal/index.php/elt/article/view/0/44477

©2022 ACADEMY PUBLICATION



