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Abstrct—This paper reports on the findings of a study investigating the comprehension of Arabic metaphors
by Jordanian school children. Thirty typically developing school children aged 6, 8 and 10 years old performed
a metaphor verbal comprehension task based on 10 lexicalized metaphorical expressions incorporated into 10
short stories. Each short story ends with a target metaphorical expression and is followed by a question about
identifying the referent of the metaphorical expression. The results show that old children were better at
comprehending metaphors than young children. The study concludes that the comprehension of metaphor
develops significantly with chronological age. Furthermore, the degree of the child’s familiarity with given
metaphors plays a crucial role in influencing the comprehension of metaphors.

Index Terms—Chronological age, comprehension, metaphor, metaphorical expressions, school children

I. INTRODUCTION

The domain of this paper is figurative language comprehension in typically developing school children. In particular,
it aims at exploring how Jordanian school children who belong to different age groups (6, 8 and 10 years old) interact
with Arabic metaphorical expressions on the receptive level.

In figurative language, the intended meaning of words, expressions and sentences differ from their literal meaning
(Glucksberg, 2001). Accordingly, the comprehension of figurative language requires identifying the speaker’s intention
in a given context (Rapp & Wild, 2011). Figurative language can take multiple forms, such as metaphor, simile, idioms,
personification, hyperbole, etc. Figurative language is used frequently in speech and writing since people use
approximately six nonliteral expressions per minute (Glucksberg, 1989). However, not all figurative expressions are
equally pervasive in spoken and written discourse. This may explain why some figurative forms, such as metaphor,
simile, idioms have received more attention in literature than other figures of speech (Cacciari & Padovani, 2012, p.
505).

Metaphor is "pervasive in everyday life, not just in language but in thought and action" (Lakoff & Johnson, 1980, p.
3). Thus, understanding metaphorical expressions plays a crucial role in measuring the success of communication in
relation to adults in general and children in particular. This may explain the growing research interest in investigating
metaphor comprehension and production by children (Winner et al., 1976; Reynolds & Ortony, 1980; Abulhaija, 1988;
Gentner, 1988; Perason, 1989; Seitz, 1997; Al-Qassas, 2006; Bosco et al., 2009; Rundblad & Annaz, 2010; Rocha et al.,
2020).

Winner et al. (1976) assessed the effect of domain on the comprehension of metaphor for children aged 10, 12 and 14
years old. The researchers incorporated the psychological-physical metaphors and cross-sensory metaphors. The results
indicated that the ability to comprehend metaphors develop through age since the performance of 14-year—old children
was better. In addition, the performance of ten-year-old children on cross-sensory metaphors was much better than
psychological-physical metaphors.

Reynolds and Ortony (1980) investigated the ability of elementary school children ranging in age from 7 to 12 years
to comprehend metaphorical expressions by asking them to read several short stories and to choose the target sentence
that it best completed the story out of a number of sentences which were metaphorically and literally related to the story.
The researchers revealed that children faced more difficulty in comprehending metaphor than simile. In addition,
metaphoric competence is established until around the age of nine years old and a half, whereas the competence in
understanding simile develops as early as seven years old and a half.

Abulhaija (1988) examined the comprehension of metaphor by children aged from 3 to 9 years old. Children were
asked to choose the picture that matches the target figurative expression. The researcher also elicited data from
children's spontaneous speech. The researcher concluded that the ability of children to use figurative language emerges
early at the age of 3 years old and it develops further when they grow up.

Perason (1989) explored the comprehension of metaphors by fifty two preschool children aged from (3;0- 5;2)
through a repetition task in which their performance on repeating metaphors was compared to their performance on
repeating sentences that are semantically well formed and other ones which are semantically anomalous. The study
concluded that "metaphor was not semantically anomalous to the children and that they were processed on a par with
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literal language”. Furthermore, the results showed that "metaphor emerges early in the child's linguistic repertoire” (p.
185).

Seitz (1997) examined the ability of 40 children (4 years old) and 40 children (6 years old) to use and comprehend
six kinds of metaphorical relations "color, shape, physiognomic, cross-modal, psychological-physical, and taxonomic
matches" by developing a comprehension task conducting in words and pictures. The findings indicated that young
children showed the crucial role of pictures in understanding perceptual metaphors, whereas old children showed the
significant effect of words on comprehending conceptual metaphors.

Al-Qassas (2006) explored the ability of Jordanian children to produce and comprehend figurative comparisons.
Regarding the comprehension task, the participants were asked to select the picture that best matches the figurative
comparisons. Regarding the production task, the children were asked to answer questions (N=21) presented with
pictures and related to their domains in order to produce figurative expressions. The researcher concluded that age plays
a significant role in the ability of children to produce figurative expressions. Furthermore, children's ability to
comprehend figurative comparisons precedes their ability to produce them.

Bosco et al. (2009) investigated the comprehension of the communicative meaning of a number of figurative
expressions for 108 children aged (7 to 10; 6 years old) by asking them to listen to audio-recorded stories including a
figurative expression. The findings revealed that sincere figurative expressions were easier to be comprehended by
children than deceitful ones which are in turn easier than ironic figurative expressions to be understood. Moreover, the
researchers concluded that the complexity of the mental representations justifies the difference of difficulty that children
experience in understanding the communicative meaning of the figurative expressions as well as the non-figurative
expressions.

Rundblad and Annaz (2010) examined the comprehension of metaphor and metonymy for forty five typically
developing individuals ranging in age from (5; 3- to 37; 1 years old) through a verbal comprehension task based on
twenty short picture stories. The study concluded that "the development of metaphor and metonymy comprehension is
strongly linked with chronological and MA [mind age], but metaphor comprehension develops at a slower rate
compared to metonymy" (p. 547).

Rocha et al. (2020) assessed the comprehension of metaphors by Portuguese typically developing school children.
The researchers examined the influence of the following factors, namely, gender, number of siblings, parents’
educational levels, and family history of language disorders on metaphor comprehension. The study found that no
gender significant differences were found regarding metaphor comprehension, whereas the number of siblings
positively correlated with metaphor comprehension. In addition, children whose parents have a family history of speech
or language disorder performed worse than their peers. Finally, children whose parents have a higher educational level
performed better than their peers.

As is clear, the review of related studies indicated that age plays a vital role in the ability of children to produce and
comprehend figurative language. In addition, the ability of children to comprehend figurative expressions develops
earlier than their ability to produce them. The current study makes a contribution to the body of already exiting
literature on school children's acquisition of figurative language in general and of metaphor comprehension in particular.
The current study is meant to fill a gap in the literature as the previous developmental research has examined the
comprehension of metaphors in native speakers of English (Winner et al., 1976; Reynolds & Ortony, 1980; Gentner,
1988; Perason, 1989; Seitz, 1997; Bosco et al., 2009; Rundblad & Annaz, 2010; Rocha et al., 2020). To the best of the
researcher’s knowledge, there are just two studies that tackled the acquisition of metaphors by Arabic-speaking children
(Abulhaija, 1988; Algassas, 2006, etc.). Accordingly, the current study is the first study that examines the
comprehension of Arabic metaphors by Jordanian-Arabic speaking children by the use of short stories; hence, it may
provide additional evidence for the typical developmental pattern of metaphor comprehension in children, regardless of
their native language.

The paper proceeds as follows. Section 2 provides a brief account of metaphor, whereas section 3 specifies the study
objectives and significance. Methodology is described in section 4. Results are presented in section 5. Discussion is
presented in section 6, and conclusion and recommendations are provided in section 7.

Il. METAPHOR: A BRIEF ACCOUNT

The concept of metaphor is defined in Online Merriam-Webster dictionary as "a figure of speech in which a word or
phrase literally denoting one kind of object or idea is used in place of another to suggest a likeness or analogy between
them". Defining metaphor as a figure of speech represents the traditional view which refers back to Aristotle who
confines the use of metaphors to the literature in which metaphor is of great aesthetic value both in poetry and in prose.
In this view, metaphor is considered “a kind of decorative addition to ordinary language” and regarded as something
that is located outside normal language, and thus it needs a special type of explanation (Finch, 2000, p. 170).

Richards (1963) posits that metaphor is an interaction between “thoughts of different things active together and
supported by a single word, or phrase” (p. 93). He also introduces two technical terms: “the tenor” and “the vehicle” to
talk about metaphor. For example in the following metaphor “men are wolves”, the word “men” is called the tenor, the
word “wolves” is called the vehicle. In other words, the tenor (men) is understood metaphorically in terms of the
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vehicle (wolves). Later, Richards introduces another technical term which is called “ground” to refer to a set of
characteristics shared between the tenor and the vehicle (ibid: 96).

On the other hand, Conceptual Metaphor Theory (CMT) which was originally proposed by Lakoff and Johnson
(1980) viewed metaphor in a way that is distinctly different from the way in which traditional approaches represent
metaphor. Thus, instead of considering metaphor a stylistic and artistic ornament to the literal language, metaphor is
perceived as something essential to human thought and reasoning (p. 3). Put another away, the main tenet of this theory
is that “metaphors are conceptual in nature, that is, that they reside in the conceptual system, and not just in language”
(Kdvecses, 2005, p. 9).

Metaphors rely on embodied human experiences (e.g., Lakoff & Johnson, 1999; Grady, 1997a, 1997b). Since human
beings grasp abstract notions through their bodies and physical experience, embodied experience is expressed
metaphorically (K&vecses, 2005, p. 2). For example, affection is perceived metaphorically as warmth because of the
association that is established between the passionate embrace of our parents and the bodily warmth that we felt when
we were hugged by them since childhood. This creates the conceptual metaphor AFFECTION IS WARMTH. Thus, thinking
and talking about “affection in terms of warmth arises naturally from our embodied experience”. For instance, we
describe the relationship that we have with someone as warm e.g., “We have a warm relationship” (ibid: 3).

In the same vein, K&vecses (2010) stated that metaphor in the cognitive linguistic view is defined as "understanding
one conceptual domain in terms of another conceptual domain™ (p. 4). In particular, K&vecses (2010) argued that
conceptual metaphor consists of two conceptual domains: Source and target domain. The conceptual domain which is
used to understand another conceptual domain is called the source domain, while the conceptual domain which is
understood in this way is called the target domain. For instance, in the conceptual metaphor LIFE IS A JOURNEY the
source domain which tends to be more concrete is JOURNEY which is used to understand the target domain which tends
to be more abstract LIFE (p. 4).

I1l. OBJECTIVES

This study investigates the extent to which Jordanian typically developing School children aged 6, 8, and 10 years
old comprehend Jordanian Spoken Arabic (JSA) metaphors. It also examines the influence of school children’s
familiarity with metaphor on metaphor comprehension. The study aims to find answers to the following research
questions:

(1) Does understanding of metaphor develop in relation to chronological age in typically developing school children?

(2) Does the degree of familiarity with metaphor affect the comprehension of metaphor in typically developing
school children?

IV. METHOD

A. Participants

Thirty (18 males, 12 females) Jordanian Arabic-speaking children from 3 age groups (6, 8, and 10 years old)
participated in this experiment. All children were monolingual and had Arabic as their first language. All participants
were sampled from a public school in Amman, the capital of Jordan. All participants belonged to middle-class families,
had normal hearing and vision abilities and had no language learning impairments.

B. Material and Procedures

A comprehension task was developed to assess the ability of Jordanian school children to comprehend metaphorical
expressions. Ten lexicalized metaphors were selected based on consultation with the participants' teachers who
evaluated the metaphorical expressions in relation to their familiarity and age of acquisition. The ten lexicalized
metaphors were incorporated into the end of ten short stories (see appendix) representing everyday situations. Each
short story was followed by an open ended question, such as Who did the character/ characters see?

During one session, children were tested orally and individually in a quiet room at their school. Each story was read
by the researcher and was followed by a question to evaluate the comprehension of lexicalized metaphors. All
participants took between 10 to 15 minutes to finish the task. Communication between the researcher and the children in
all tasks was in Jordanian Spoken Arabic (JSA) and all sessions were audio-recorded by the researcher. All children‘s
responses were classified as either figurative or literal interpretations of the target word.

C. Scoring

Quantitatively, responses were categorized based on the participants' interpretation of the target metaphors as literal
or figurative interpretations. Figurative interpretations of target metaphors were given one point, whereas literal
interpretations were given zero.

V. RESULTS AND DISCUSSION

A. The Overall Frequency and Percentage of Literal and Figurative Interpretations of All Target Metaphors
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Table 1 presents the complete list of the frequencies and the percentages of both literal and figurative interpretations
of target metaphors identified in the whole comprehension task for each age group. The general findings show that the
10- year- old children's performance on the comprehension task was better than the performance of children belonging
to other age groups, i.e. 6-year-old children and 8- year-old children.

TABLE 1
FREQUENCY AND PERCENTAGE OF LITERAL AND FIGURATIVE INTERPRETATIONS OF ALL TARGET METAPHORS IDENTIFIED IN THE WHOLE
COMPREHENSION TASK

Age Group The frequency and percentage of literal | The frequency and percentage of
interpretations figurative interpretations

Six years old 59 55% 41 41%

Eight years old 36 36% 64 64%

Ten years old 0 0% 100 100%

Table 1 shows that the percentage of correct responses (the figurative interpretations) of target metaphors for children
of 10 years old was the highest, accounting for 100%. This means that children at this age were able to comprehend the
target lexicalized metaphors completely, whereas the percentage of figurative interpretations of lexicalized metaphors
provided by children aged 8 years old was 64%. This emphasizes that children at the age of 8 have not mastered the
acquisition of metaphorical expressions completely compared with children aged 10 years old. On the other hand, the
performance of six-year-olds was the poorest compared with other age groups, accounting for 41%. The results revealed
that six-year-olds depend heavily on the literal interpretations of the metaphorical expressions, accounting for 55%. The
results show that the frequencies and percentages of correct responses increase steadily with age. Thus, the ability of
children to comprehend metaphors increases significantly with chronological age.

B. The Overall Frequency and Percentage of Literal and Figurative Interpretations of Each Target Metaphor Based on
the Age Group

The following section shows the frequency and percentage of literal and figurative interpretations of each target
metaphor based on each age group.

C. The Overall Frequency and Percentage of Literal and Figurative Interpretations of Each Target Metaphor for Six-
Year-Old Children

TABLE 2
FREQUENCY AND PERCENTAGE OF LITERAL AND FIGURATIVE INTERPRETATIONS OF EACH TARGET METAPHOR FOR SIX-YEAR-OLD CHILDREN
Item No. Degree of | Frequency and | Examples of the | Frequency and | Examples of the
Target metaphor Familiarity percentage of literal | literal interpretations | percentage of | figurative
interpretations figurative interpretations
interpretations
1-(The moon) Familiar 3 30% The moon 7 70% Laila
2-( The honey) Familiar 4 40% Honey 6 60% Sarah, the baby, the
girl, his sister

3-(The cow) Familiar 3 30% The cow, the animal, | 7 70% The boy, the fat boy
4-(The plane) Familiar 5 50% the plane 5 50% Saeed, The fast boy
5-(The oven) Familiar 5 50% The oven 5 50% The warm room
6-(The lion) Unfamiliar 9 90% The lion, the animal, | 1 10% Saeed

the tiger, the

predacious animal
7-(The angel) Unfamiliar 9 90% The angel, The king 1 10% Ali, the kind person
8- (The stones) Unfamiliar 7 70% Stones, rocks 3 30% The bag, the books
9- ( The fox) Unfamiliar 9 90% The fox, the animal, | 1 10% Saeed

the doll
10-(The prison) Unfamiliar 9 90% The prison 1 10% The room, the

house

Total 59 41

The results demonstrated that six-year-old children's performance was not satisfactory compared with other age
groups. Put another way, the youngest children aged six years old were found to be the most literal in their
interpretation of metaphors as indicated by their overall performance across the task. Despite their poor performance,
six-year-old children showed an early stage of metaphor comprehension especially when these metaphors are frequently
heard and used in their daily life. For instance, six-year-old children were able to provide the metaphorical
interpretations of the expression “the cow” which is used metaphorically to refer to a fat person, accounting for 70%.
70 % of children aged six years old were also able to identify the metaphorical usage of the word “the moon” which is
used to refer to a beautiful girl, whereas 60 % of children aged six years old were able to identify the metaphorical
meaning of the word “the honey” which is used to refer to a lovely girl. The main findings revealed that children’s
familiarity with the metaphorical expression plays a significant role in their ability to identify its metaphorical usage in
a given context. On the other hand, only 10% of children aged six years were able to figure out the metaphorical
meaning of the words, the fox, the lion, the angel, the prison which are used to refer metaphorically to, Saeed, Saeed,
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Ali, one's room or house, respectively. It seems that the vast majority of children aged 6 years old failed to recognize
the metaphorical meaning of the previously mentioned words, namely, the fox, the lion, the angel, the prison which are
used metaphorically to refer to a cunning person, a brave person, a kind person, and one's room or house, respectively.
It seems quite obvious that children aged 6 years failed to identify the metaphorical meaning of these words because
they are not commonly used in their daily life.

D. The Overall Frequency and Percentage of Literal and Figurative Interpretations of Each Target Metaphor for
Eight-Year-Old Children

TABLE 3
FREQUENCY AND PERCENTAGE OF LITERAL AND FIGURATIVE INTERPRETATIONS OF EACH TARGET METAPHOR FOR EIGHT-YEAR-OLD CHILDREN
Item No. Degree of | Frequency and | Examples of the | Frequency and | Examples of the
Target metaphor Familiarity percentage of literal | literal interpretations | percentage of | figurative
interpretations figurative interpretations
interpretations
1- ( The moon) Familiar 2 20% The moon 8 80% Laila
2- (The honey) Familiar 0 0% The honey 10 100% Sarah, the baby, his
sister, the girl
3- ( The cow) Familiar 0 0% The cow 10 100% The boy, Samir,
4- (The plane) Familiar 1 10% The plane 9 90% Saeed, the fast boy
5- ( The oven) Familiar 2 20% The oven 8 80% The warm room
6- ( The lion) Unfamiliar 9 90% The lion 1 10% Saeed,
7- (The angel) Unfamiliar 6 60% The angel 4 40% Ali
8- (The stones) Unfamiliar 6 60% The stones 4 40% The bag, the books
9- ( The fox) Unfamiliar 9 90% The fox 1 10% Saeed
10- (The prison) Unfamiliar 6 60% The prison 4 40% The house, the room
Total 36 64

The results revealed that eight-year-old children's performance was better than the performance of six-year-olds. The
high frequency of correct responses (the figurative interpretation) for certain items might be attributed to the fact that
children are more exposed to certain metaphorical expressions than others in their daily life, such as “the honey" is used
to refer to a lovely girl, accounting for 100%, "the cow " used to refer to a fat person, accounting for 100% and "the
plane " used to refer to a fast person, accounting for 90%. 80% of children aged 8 years were able to figure out the
metaphorical meaning of the word “the oven” which is used metaphorically to mean a warm place or room. On the
other hand, 90 % of children aged 8 years failed to figure out the metaphorical meaning of the word “the fox” and “the
lion” which are used metaphorically to mean a cunning person and a brave person, respectively. 60% failed to figure
out the metaphorical meaning of the word “the prison” which is used metaphorically to mean one’s room or house. 60%
failed to figure out the metaphorical meaning of the expression “the stones” which is used metaphorically to mean the
heavy things, such as a heavy bag or heavy books. The findings demonstrated that the familiarity of the metaphorical
expression is considered an important factor that influences the ability of children to comprehend metaphors.

E. The Overall Frequency and Percentage of Literal and Figurative Interpretations of Each Target Metaphor for Ten-
Year-Old Children

TABLE 4
FREQUENCY AND PERCENTAGE OF LITERAL AND FIGURATIVE INTERPRETATIONS OF EACH TARGET METAPHOR FOR TEN-YEAR-OLD CHILDREN
Item No. Degree of | Frequency and | Examples of the | Frequency and | Examples of the
Target metaphor Familiarity percentage of literal | literal interpretations | percentage of | figurative
interpretations figurative interpretations
interpretations
1- ( The moon) Familiar 0 0 The moon 10 100 Laila
2- (The honey) Familiar 0 0 The honey 10 100 Sarah, the baby, his
sister, the girl
3- ( The cow) Familiar 0 0 The cow 10 100 The boy, Samir,
4- (The plane) Familiar 0 0 The plane 10 100 Saeed, the fast boy
5- ( The oven) Familiar 0 0 The oven 10 100 The heater
6- ( The lion) Unfamiliar 0 0 The lion 10 100 Saeed,
7- (The angel) Unfamiliar 0 0 The angel 10 100 Ali
8- (The stones) Unfamiliar 0 0 The stones 10 100 The bag, the books
9- ( The fox) Unfamiliar 0 0 The fox 10 100 Saeed
10- (The prison) Unfamiliar 0 0 The prison 10 100 The house, the room
Total 0 100

The findings indicated that the performance of 10-year—old children was the best among all age groups. The eldest
age group was the most metaphorical in their interpretations of the metaphorical expressions since all participants
answered the questions of the comprehension task correctly. This might be attributed to the fact that they are the oldest
participants. This might have been an indication that children at the age of 10 years have almost acquired the ability to
comprehend metaphors.
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VI. DISCUSSION

Children's performance on metaphor verbal comprehension task incorporating 10 short stories showed a
developmental change on metaphor comprehensions with chronological age. The performance of older children was
better than other younger participants since 100% of the children aged 10 years were able to figure out the figurative
interpretations of the target metaphors fully and easily compared with other age groups. The performance of the
youngest children who are aged 6 years was not satisfactory as it was mainly based on the literal interpretation of the
metaphorical expressions. For instance, 55% of children aged 6 years failed to show metaphor comprehension. This
lends support to Winner et al. (1980) who stated that children younger than seven were not able to rephrase or correctly
select the meaning of a metaphorical statement that involved an implicit comparison.

The main results have revealed that the ability of children to comprehend metaphors improves gradually with age.
For example, whereas only 41 % of children aged 6 years were able to comprehend metaphors, and 64% of children
aged 8 years were able to comprehend metaphors, 100 % of children aged 10 years were able to comprehend metaphor.
The results of the current study are in line with the findings of previous research studies (Winner et al., 1976; Gentner,
1988; Winer et al., 2001) which revealed that the comprehension of metaphors steadily develops through age. In the
same vein, Gentner (1988) stated that the ability to comprehend metaphors improves throughout the school years.

Furthermore, the current study found that the degree of familiarity of metaphors plays a vital role in facilitating the
comprehension of metaphorical expressions. Put another way, children show better comprehension of metaphors as
long as they are used widely in their daily life and they are already familiar with it. For instance, the majority of
students were able to comprehend the following metaphorical expressions, namely, the honey, the moon, the oven which
are used to refer to a lovely girl, a beautiful girl, and a warm room, respectively. On the other hand, the majority failed
to comprehend the following metaphorical expressions which are not commonly used in their daily life contexts, and
thus they are not familiar with, namely the fox, the lion, the prison and the stones which are used metaphorically to refer
to a cunning person and a brave person, one’s room or house, and heavy things, respectively.

VII. CONCLUSION AND RECOMMENDATION

The current study aimed at exploring the comprehension of Arabic metaphors by Jordanian school children aged 6, 8
and 10 years old. Children's performance on metaphor comprehension was tested by a verbal comprehension task
incorporating 10 short stories. The main finding showed a developmental change on metaphor comprehensions with
chronological age. The results revealed that the degree of familiarity of metaphors plays a vital role in facilitating the
comprehension of metaphorical expressions since children showed a better understanding of metaphors which they are
more familiar with in their daily life contexts.

Examining the effect of task type on metaphor comprehension may furnish ground for further future research to
include different task types. In this regard, a number of variables should be taken into account in relation to picture-
matching tasks, such as the number of provided pictures and to what extent they facilitate metaphor comprehension.
Furthermore, future research may examine the production of metaphors by both Jordanian school and pre-school
children. Future research may also investigate the acquisition of other types of figures of speech, such as metonymy,
irony, personification, and idioms in school children.

APPENDIX

(1). An example of a metaphor story: ( The moon: a beautiful girl).
sl A ALl a8 = Alin) el Lgtialia S5l e Alin e L a3l
RS 5 sla oyl Ay ey sllaall o a5 a3 5 (3 pmd) le L il i
ool i) Ladl lgaba c A cilia s W
ol g ph gt il Lgihalial lld ) Gl alu Lhialia caaiad
cold) e il g
sl cals i)
Laila was invited to her friend’s birthday “ Salma”. The party will start at nine in the evening. Laila went to the market, bought a
new dress, went to the salon and did a very sweet hairstyle for her hair. When Laila reached her friend’s house, the bell rang.
So her friend Salma opened the door and said to her other companions: Come see the moon. The girls ran to the door.
What do the girls see?
(2). An example of a metaphor story: ( A Fox : a cunning person). ) )
oeedll Al a2 e S SN gl G s Baan Al el il 0 S AlSs 5 il Gaed A e e ] Ul Adas (e G B agins laal a2 5 e
Aald) b ey el o 1ol adaa (S gl e ag 21y S sl (3 s Adde O3S a4 A2 Ca e e | selia il

Saludl 4l 5 a2 Cils iyl
Saeed and Mohamed are friends and their houses are close to the zoo. Saeed took five dinars from Muhammad and said to him |
would buy a new game for you the day after. On the following day, Saeed saw Muhammad r, and he told him the five dinars had lost
from me, so Muhammad knew that Saeed had lied to him. And on the following day, Muhammad went to school and told his friends
“see the fox is walking in the yard”.
What did Muhammad and his friends see in the yard?
(3). An example of a metaphor story: (A lion : a brave person).
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& 5 ooy amn elu ¥ Geas s sail) 525V () An el Qi pall e W31 jumay Ciay (IS 5 agie adly g adlaia sy 5 LIS plad e S
2N 858 ) ga )5Sy SV oY) pad Ayl e dms i g Al sl e Lsa (g N sl 8 5 5l b
Y W 1 g8l
Saeed was very brave and loves his companions and defended them, and he likes to watch films about predatory animals such as
lions and tigers. And one day Saeed helped a little boy who had fallen in a hole. And on the following day, Saeed arrived at the
school, and he heard the children saying, “Do you see the lion”?
What did the children see?
(4). An example of a metaphor story: ( An Oven : a warm room).
peb e o 1A 5 ) o Tsra ) psadll g Wl 5 0pila Sl Gy Gy S Gl 8 IS L il b Caalall (8 0285 S | saely daa) 5 jpen OIS
OA W oDl 1 58ad rnall (e Lo R385 Alaie agal S o i)
faea) 5 jan aie | Sam I o al G
Samir and Ahmed were playing football in the stadium in winter. They were very happy, but at the same time cold, and when the
sun set, they returned home and entered their bedroom, their mother was heating it since morning, so they said, “Oh, my God, this is
an oven”.
What is the oven that Samir and Ahmed are talking about?
(5). An example of a metaphor story: ( An Angel : a kind person).
paola G e )5 el e asn s AllA LSa 5 panal agliSay 4 a1 58 Jlall JS 5 Gualiaal acba 5 Galill S iy 5 ks 5 e g e (S
€ D |8 i 1 gmi 02Y 5V S L el iy iad Ol (550 o Ll g il ) Al aglSay il (551 aY ) 20 543 (53
Y W 1 g8l
Ali was a good and kind person and loved all people and helped the needy. All children loved him because he told them stories
and fairy tales. One day, Ali visited their neighbor (Loay) because he promised Loay’s children that he would tell them the story of
the sleeping prince, and when Loay opened the door to open for him, he told his children, come and see the angel?
What did the children see?
(6). An example of a metaphor story: (Stones : heavy things).
AU A_\:\Sc:um\g&;gb.h‘;\aﬂuam&aqcMyhy\eﬁcﬁwﬁquﬁ@yqﬁmhjﬂ\é;CJ).\_;M&A;J\M,_\.\A‘MJ.\AL;JU: aala
faabe Lo Sa I olaall Gl @ e oo (Sa 5 W) e Led 33 A8l Jaa Lulé
Majed is a student in the new city school and he goes to the school on foot because it is close to his house. Tomorrow, he will
carry seven heavy books in the bag because he has seven classes. When he carried the bag, he threw it on the ground and said “they
are stones” What are the stones that Majid is talking about?
(7). An example of a metaphor story: (Honey : a lovely girl).
i ) Juwndl 5 Lala Uy Jlrs Al 4 jaall (e 2ea) (oa) 5l cilia g Lo J b 5 jbos Lgan) B2yam Al gl LY i) (8 dea) o S
faaal Gl i)
Umm Ahmed was in the hospital because she had a new baby called Sarah. As soon as she got home and Ahmed came from
school, she told him, “come on, Mama, see the honey that I brought?”
What did Ahmad see ?
(8). An example of a metaphor story: ( A cow : a fat person).
19l 5 adlana | sal Lald ana | gualy Gliie Adaia (63U 2LV e pgm 5 ) iag Glil g o posl O 5 Jaall 0l daad aaly any 5 S aali Al b oIS
Sall a3 5 ,0lE (e 5yl | Sy ) g jla | sualy
58l (e
Sameer was a very fat boy and he loved to play the tug-of-war game a lot. His father kept animals near the house, and one day he
called his friends to play with him, so when his friends came and started playing the tug-of-war game, they said the cow can't you
pull the rope? Who is the cow?
(9). An example of a metaphor story: ( A rocket : a fast person).
S sl (8 51l el dnad (gls il ldally Canly gy IS i ) i B 5 B Al e dian 5 goad) Bl Bl caall Gl g gl dpm OIS
Aalull 8 caliy s Lkl Ul | a0 5ild gl e adlaa | gal Wl
) NNl Gl
Saeed was the fastest student in the class. He won the running race and won the gold medal. At the same time, he liked to play
with airplanes, and he used to play with birds in the air. On the second day, when his friends came to the school and saw him, they
said we saw the plane playing in the yard.
What did the boys see?
(10). An example of a metaphor story: ( A prison : room).
i e (b alil g all g dal 450l Lald abe Sy S JSI 5 ago pmy 5 Ol peadl Y ) e JSLEe Jemy Jiimy IS 5 ) e Jay sy e g3 0l ny i
Ol e Jals e Ll
S Jay o2 (s
Nabil likes to play outside, and he doesn’t like to enter the house, and he keeps making problems with the neighbors’ children and
beating them. Everyone has been complaining about him. When his mother calls him at sunset to sleep in his room, he says | do not
want to enter the prison.
Where doesn’t Nabil want to enter?
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