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Abstract—Assistive devices and technology have contributed to expanding the research base related to 

technology in special education. Researchers in the field of special education consider them a promising way of 

addressing a major practical problem in this field, which is individualized teaching. Technology-based education 

seems to be a more constructive method for achieving better, faster, and more effective assessment, training, 

and treatment than labor-intensive and time-consuming manual work. The study attempts to identify the 

English language teachers’ perspectives on the technology used for teaching students with sensory, physical, and 

health disabilities, as well as its effect on improving the quality of their learning. A questionnaire was 

administered to a sample of 489 teachers to collect data. The results revealed that teacher’s knowledge of the 

technology and its potential for improving the quality of their teaching was poor. Furthermore, there were no 

statistically significant differences in the knowledge level of teachers based on gender, years of experience, and 

variables in the field of supportive technology. The study helps enrich the theoretical literature on technological 

applications. The new world of technology holds the promise of enhancing education. 

Index Terms—English language teachers’ perspectives on technological applications, students with disabilities 

I. INTRODUCTION

The issue of education in general, and the education of people with disabilities in particular, represents a challenge for 

nations and societies as it can hinder their progress in treating them as integral members of society. This could result in 

educational deficiencies and economic loss due to the inadequate educational services provided to people with disabilities 

for various reasons. Hence, the United Nations Educational, Scientific and Cultural Organization (UNESCO) emphasizes 

education as a fundamental right for all, making it their motto. Accordingly, UNESCO formulated its future plans with 

education as a goal of modern education without discrimination based on gender, race, or disability (Ali et al., 2024; De 

Beco, 2022; McNicholl, 2023). 
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The educational is broad and complex, and is interconnected with various other systems such as the economic, political, 

and social systems, all of which have a mutual influence on each other. There should be harmony between these systems 

to develop the educational system, which is more comprehensive than just an educational institution, a teacher, and a 

student (Al-Habies et al., 2023; Yassin et al., 2021). It concerns society as a whole, so that when societies consider their 

advancement, they look to education as a solution to their problems and difficulties, aiming to develop it into a tool for 

change in various aspects of life (Al-Jezawi et al., 2023; Alkhaldi et al., 2023; Marouli, 2021; Wolor et al., 2024). 

Education has become a global concern at all levels – local, regional, and global – as everyone believes that the 

cornerstone of any sustainable social development lies in education, its development, improvement, and accessibility to 

all. Therefore, in late 2015, the United Nations member states adopted the Sustainable Development Plan for 2030, with 

as its fourth goal a focus on ensuring inclusive and equitable quality education and promoting lifelong learning 

opportunities for all (Alghazo et al., 2023; González García et al., 2020). 

Given that people with disabilities constitute about 15% of the world's population, this group has received considerable 

attention globally. The Sustainable Development Plan emphasizes achieving quality education for all, including people 

with disabilities. Technology plays a crucial role for people with disabilities, bringing about significant changes in 

students' and communities' lives. The effective use of technology in education has been proven to overcome educational 

challenges and bridge the gaps resulting from disabilities, regardless of their type, providing psychological, academic, 

social, and economic benefits (Almsbhieen et al., 2023; Al-Saidat et al., 2023; Essa et al., 2023; Harara et al., 2024). 

Paying attention to people with disabilities is not only an ethical demand; it also accords with the principle of equal 

opportunities among members of society. It is the right of disabled people to be raised and educated, religiously, 

economically, and socially. Therefore, investing in their care contributes to economic growth and social harmony, as they 

are part of the community (Malkawi et al., 2023; Melhim et al., 2023; Sakarneh et al., 2023). Hence, when considering 

their security and advancement, societies see education as a solution to their problems and difficulties (Bardaweel & 

Rababah, 2021; Qudeisat & Rababah, 2021; Shalghin, 2014). 

Students with disabilities face various challenges depending on the nature of their disability, whether auditory, visual, 

motor, intellectual, or otherwise. This imposes a significant challenge on special education experts, educational 

technologists, and those involved in educating this group to provide the necessary resources to overcome such difficulties 

(). In this context, technology is of the utmost importance for people with disabilities, bringing about significant changes 

in individuals' and communities' lives. The use of technology and its innovations, adapted to the nature of the relationship, 

has proved effective in overcoming educational challenges and closing the gap resulting from disabilities, providing 

psychological, academic, social, and economic benefits (Azzam et al., 2024; Rababah et al., 2024; Alshare et al., 2019; 

Wolor et al., 2023). 

Technology can improve the quality of life of people with disabilities by giving them new opportunities to overcome 

long-standing challenges, which rekindles hope and aspiration. It encourages people to interact and blend in organically 

with their communities, while also boosting their self-esteem and sense of fulfillment. It helps students acquire skills in 

mobility, education, movement, and communication, among other areas of life, thus boosting their self-esteem, and 

promoting psychological equilibrium (Alatoom et al., 2022; Al-Sous et al., 2023; Banikalef et al., 2019, 2020; Hatamleh 

et al., 2023). 

Therefore, attention and special care are required for people with disabilities, and it should be noted that the term 

"intellectual disability", as mentioned by Malkawi et al. (2023), may mean that education is approached differently or at 

a slower pace compared to their peers of the same age. The study attempts to examine the reality of teaching this group 

of learners using educational technology. 

A. The Problem of Statement

Educational technology is a crucial resource that helps people with disabilities integrate into the educational process.

Although it may not be the only resource in this regard, it has undoubtedly rendered a significant part of the struggles of 

this group a thing of the past, thus providing the opportunity to bridge some of the gaps left by disabilities, which separate 

the disabled from their non-disabled peers (Abu Dia, 2013). A review of previous studies that addressed educational 

technology and its role in the learning process, revealed the scarcity of studies on the use of technology in teaching 

students with disabilities who are capable of learning in Jordan. Most of the studies addressed disabilities in general. 

Therefore, this study aims to understand the reality of using educational technology in teaching students with disabilities 

from the perspective of their teachers. 

B. Research Questions

This study aimed to identify the needs of English language teachers when integrating technology into education.

Definitely, the study attempts to answer these questions: 

1. What is the level of knowledge of English language teachers regarding technology applications and their role in

enhancing the quality of education for students with disabilities?

2. Are there statistically significant differences in the level of knowledge that teachers have about technological

applications and their impact on enhancing the quality of life for students with disabilities attributed to gender and

experience?
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C.  Significance of the Study 

The current study may contribute to the theoretical literature in the field of training needs when integrating technology 

into education. The study may also benefit teachers and decision-makers in Jordanian schools attempting to identify these 

training needs in relation to students with disabilities. 

II.  LITERATURE REVIEW 

Technology is already helping to assist education and foster social skills, everyday life skills, and communication and 

academic abilities. The use of kinesthetic, visual, and auditory aids has also helped people with impairments become more 

independent and have more freedom to move around. Many studies have focused on the level of knowledge with regard 

to technology and its applications among teachers and impaired students in schools and universities. For instance, 

Raddadi’s (2102) study proposed training methods for English language teachers in the middle school stage when using 

e-learning, looking at the impact of variables such as academic qualification, years of experience, and training courses. 

The researcher followed the descriptive approach, using a questionnaire as a tool for data collection. The sample involved 

630 teachers and 50 supervisors. The study found a great need for teacher training and statistically significant differences 

in the need for training in all areas of study except for the field of e-learning culture, which was attributed to the training 

courses received by those teachers. The researcher recommended designing training programs for English language 

teachers. 

Abu Dia (2013) explored teaching visually impaired university students in Jordan. The study selected visually impaired 

students of both sexes. It utilized a questionnaire tool to achieve the study's objectives, in addition to collecting 

information from the Supportive Technology Unit at Jordan University to investigate its role in supporting and assisting 

visually impaired students. The study found that, despite the efforts made to assist this group in adapting to the nature of 

their disability and the academic and material requirements at the university, there was still room to enhance partnerships 

and the positive participation of the disabled students. 

Ellis (2016) investigated visually impaired students' attitudes toward technology use with regard to their academic 

success. The researcher focused on the general use of technology by visually impaired students, which included note-

taking and recording lectures using the Livescribe Smartpen device. The students' experience revealed some of the 

obstacles they might face. The theoretical framework was the Technology The study revealed that, generally, visually 

impaired students have an openness and readiness to use technology as a means of adaptation. Those who used the 

Smartpen Livescribe device for audio recording viewed it very positively. The study recommended encouraging students 

to take notes and engage in course content to build confidence in their abilities, so that device usage is not discontinued 

due to a lack of confidence. 

Lersilp et al. (2016) examined students diagnosed with disabilities in Thai schools and the expected benefits of 

supportive technology. The survey aimed to assess the availability, usage, and needs of supportive technology, along with 

the viewpoints of key stakeholders regarding the standards for providing this technology in special education schools. 

The sample included 120 students with visual, physical, auditory, or intellectual disabilities from special education 

schools, as well as 24 key stakeholders or caregivers and teachers. Data were collected through a reference list of 

supportive technology and semi-structured interviews. Based on the findings, students with disabilities had access to a 

variety of supportive technology categories, with "services" ranking top, followed by "communication devices" and 

"facilities." Furthermore, while most students with physical disabilities received assistive technologies, those with visual 

impairments required them more. Last but not least, the requirements for supplying supportive technology included 

infrastructure, a holistic viewpoint, school autonomy, learning systems, and production guidelines. Three main entities—

the government, private organizations, and educational institutions—also encouraged cooperation, user involvement, and 

the development of technology centers. 

Malcolm and Roll (2017) looked at supportive technology in relation to academic task performance and satisfaction. 

Using the Canadian Occupational Performance Measure, they examined how students with disabilities used the services 

of supportive technology, and their experiences (using a supportive technology use survey). A total of 350 students with 

disabilities participated in the survey. The study revealed significant use of supportive technology by these students, who 

preferred face-to-face training and used supportive technology at least three times a week, in various environments. They 

felt that supportive technology positively impacted their academic success. 

Silman et al. (2017) examined how technology used in the ‘Turkish Cypriot Association for the Blind’ facilitated 

learning, teaching, and administrative processes for visually impaired individuals. They used qualitative research methods 

and a case study approach to verify how technology used in the Association facilitated learning, teaching, and 

administrative processes for visually impaired individuals. Participants in the study included teachers, students, and one 

director, who were selected purposefully. The results showed that, with the help of technology, participants in the study 

were highly enthusiastic, could easily communicate with each other and with people outside their institution, and shared 

decisions with their teachers. 

The study by Baglama et al. (2018) aimed to identify the key technological techniques used with deaf and hearing-

impaired students to enable effective communication and successful participation in dissemination programs. The study 

revealed that teachers adopt a quantitative communication model, focusing on sign language, and rely on specialized 

hearing techniques to overcome the communication barriers faced by deaf students in schools. 
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Ahmed (2018) investigated the views of experts on the application of assistive technology in the classroom and its 

effects on students with disabilities. The purpose of the study was to ascertain public opinion regarding the rights of 

individuals with disabilities to participate in mainstream education and the underlying causes of the lack of accessible 

supportive technology during the semester. The poll was completed by twenty-eight Midwestern University students and 

faculty members in the United States. They were questioned about whether they agreed with the usage of assistive 

technology and what obstacles they could see in the way of using it. Of the participants, 75% said they were permitted to 

utilize assistive technology during the semester, whereas 25% said they were not. Regarding the positive impact of using 

supportive technology on the academic performance of students with disabilities, 96% believed that supportive 

technology made a significant difference, while 3% did not. Participants who agreed with the positive impact of supportive 

technology stated that it could help students perform tasks they would otherwise struggle with. Additionally, they believed 

that supportive technology was one of the strategies teachers should consider to help children overcome challenges better. 

In their project, McNichol et al. (2020) sought to gain a deeper understanding of how students with disabilities enrolling 

in higher education in Ireland are affected by the use of assistive technology in terms of competence, adaptability, and 

self-esteem, as well as academic efficacy and educational engagement. Different scales were all used in a cross-sectional 

online survey of 111 disabled students. It was discovered that the use of supportive technology improved psychological 

outcomes in the areas of competence, adaptability, and self-worth. In comparison to those with unmet needs, those with 

fully met supportive technology needs scored considerably higher on four of the ten subscales measuring educational 

engagement, academic self-efficacy, and well-being. The findings demonstrate how important supportive technology is 

for students with a range of disability diagnoses, both in terms of their psychological well-being and classroom 

participation. 

Kisanga and Kisanga (2022) investigated how supportive technology devices can help visually impaired students at 

Tanzanian higher education institutions participate and learn. An open-ended questionnaire survey and semi-structured 

interview with twenty-one respondents—seven of whom were visually impaired students and four of whom were 

transcribers—were used to collect data. Thematic and descriptive analyses were used to analyze the data. According to 

the study, visually impaired children understood what supportive technology meant. The majority of visually impaired 

students become dependent users of supportive technology, relying on the help of other students who are sighted or else 

more experienced individuals. The report also found that students at the institution under consideration had limited access 

to basic supportive technology equipment. 

The study also demonstrated that supportive technology can aid visually impaired students by increasing their access 

to educational resources and expanding their career opportunities. Based on these results, the study suggests that in order 

to guarantee that students with sight impairments get the most out of their education, higher education institutions should 

provide supportive technology in an adequate and sustainable manner. In order to mitigate their feelings of isolation and 

reliance on sighted students, visually impaired students also need to be encouraged to use – and learn how to use – the 

supportive technology gadgets that are available. As with access to education and other health services, as well as medical 

care, supportive technology accessibility for people with disabilities is a fundamental human right. 

Students with disabilities, particularly those who are visually impaired, require the highest level of assistance in order 

to get and utilize supportive technology (AT) and improve their ability to study and contribute to the growth of society 

without unwarranted inhibitions. For them to be effective members of society, students with sight impairments (SI) need 

a range of learning assistance systems to meet their mobility and learning demands. Stakeholders ought to create plans 

that support and address the educational requirements of pupils who have SI. These treatments could involve determining 

the type of learning disability a student has, changing their surroundings to improve their learning, and making sure AT 

technologies and goods are accessible and available to children with VI. The incorporation of supportive technology 

within the national disability policy can function as a roadmap for providing long-term, national-framework support for 

children experiencing learning challenges, including those with VI. Education stakeholders and students with SI can have 

legal grounds to fight for and defend their rights, which are established in the constitution, laws, and policy documents, 

if they are included in the policy. 

The goal of the study by Batanero et al. (2022) was to give academics a broad understanding of information and 

communication technology (ICT) research, in order to address the needs of students with auditory impairments in higher 

education settings. Through a thorough evaluation of the literature, data from three of the most prestigious general 

databases in the field of dissemination—Science of Web, Scopus, and ERIC—spanning the years 2012 to 2022 were 

acquired. Out of the 282 original investigations, 26 studies made up the sample. The study deployed bibliometric mapping 

techniques, used approaches based on common themes, clustering techniques, and visualization techniques, and presented 

the bibliometric data through descriptive and quantitative analysis. The results pointed to gaps in research addressing the 

use of ICT for the demands of students with auditory impairments, along with the efficiency of these tools. The study 

emphasized the need for a comprehensive research approach to improve the dissemination of knowledge among students. 

In summary, our findings show the benefits of assistive technology (AT) from the perspectives of psychosocial and 

academic engagement for students with a variety of disability diagnoses. When government departments allocate funds 

to higher education institutions' disability services, they should consider the many benefits of assistive technology. The 

setting of higher education can present numerous additional problems for students with disabilities. The results also 

demonstrated that having access to the right supportive technology can improve academic self-efficacy and well-being, 
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in addition to positively affecting students' competence, flexibility, and self-esteem. Higher education disability and 

supportive technology officers should be aware of the educational and psychological advantages of supportive technology 

for a wide range of students with different diagnoses. The extensive advantages of supportive technology should be taken 

into account by policy makers when allocating funds to universities. 

III.  METHODS 

The descriptive-analytical approach was used to assess the level of knowledge of English language teachers with regard 

to technological applications and their role in enhancing the quality of education for students with disabilities. 

A.  The Population and the Sample of the Study 

The population of the study included all English language teachers teaching students with disabilities in Jordan. The 

sample consisted of 489 teachers. The researchers distributed the study tools through emails. The study sample's 

distribution, based on its functional and personal factors, is shown in Table 1. 
 

TABLE 1 

DISTRIBUTION OF STUDY PARTICIPANTS 

Percentage Frequency Category Variable 

51% 146 Male Gender 

49% 140 Female 

23.1% 66 Less than 4 years Experience in years 

24.1% 69 4-8 years 

52.8% 151 More than 8 years 

100.0% 489 Total 

20.2% 58 Auditory impairment Supportive technology 

field 33.5% 96 Sight impairment 

46.2% 132 Physical and health disability 

 

B.  Study Tool 

To achieve the study's objectives, the researchers developed a tool to measure the level of knowledge of English 

language teachers regarding technological applications and their role in enhancing the quality of education for students 

with disabilities. This tool was based on the theoretical literature studying the use of technology to assist students with 

disabilities. The questionnaire consisted of 28 items distributed across two domains: the level of knowledge of teachers 

regarding technological applications, and the role of technological applications in enhancing the quality of education for 

students with disabilities. Likert's five-point scale was used to distribute the responses of the sample students according 

to the following arrangement. 

C.  Validity of the Study Tool 

The tool was presented it to ten professors from Al-Balqa Applied University who have expertise in measurement, 

assessment, and special education. This was done to verify the clarity of the items, the linguistic accuracy of their 

formulation, and the extent of the items' correlation with the domains of the tool. By determining the correlation 

coefficient between the item, its domain of belonging, and the overall score the dependability of internal consistency was 

confirmed. According to the data in Table 2, the correlation coefficients between domains and the total score ranged from 

(0.88-0.92), while those between the item and the domain ranged from (0.41-0.82) and those between the item and the 

total score from (0.46-0.84). At the significance threshold of (α≤0.05), each of these coefficients has statistical 

significance. This demonstrates the tool's validity and qualifies it for use in the study. 

D.  Study Variables 

• Independent Variables: Gender; years of experience; supportive technology field: (physical and health disability, 

auditory impairment, and sight impairment). 

• Dependent Variables: Level of knowledge of English language teachers regarding technological applications and 

the role of technological applications in enhancing the quality of education for students with disabilities. 

E.  Statistical Analysis 

The following statistical techniques were applied to meet the study's objectives: Pearson correlation coefficients to 

confirm the measurements' validity; Cronbach's alpha stability coefficient to assess the research instrument's 

dependability; the mean values and standard deviations to address the first research question; multivariate analysis of 

variance (MANOVA) to address the second question; and one-way analysis of variance (ANOVA). 

IV.  RESULTS 

The Level of Knowledge of English Language Teachers 

The mean values and standard deviations for the domains and the overall score have been calculated and shown in 

Table 3 in order to address the first research question, which asks, "What is the level of knowledge of English language 
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teachers regarding technological applications and their role in enhancing the quality of education for students with 

disabilities?". 
 

TABLE 2 
TEACHERS' LEVEL OF KNOWLEDGE REGARDING TECHNOLOGICAL APPLICATIONS AND THEIR ROLE IN IMPROVING THE QUALITY OF LEARNING FOR 

STUDENTS WITH DISABILITIES 
Level Rank SD Mean Domain No. 

low 1 0.264 2.32 Teachers' level of application knowledge for technology. 1 

low 2 0.211 2.22 Applications of technology can enhance the educational 
experience for people with disabilities. 

2 

low - 0.144 2.24 Tool as whole.  

 

According to the data in Table 2, the average teacher’s understanding of technological applications and how they might 

help improve the lives of people with disabilities in Jordan was 2.22, with a standard deviation of 0.144. This shows a 

poor degree of appreciation. The domain with the highest ranking was teachers' level of application knowledge, with an 

average score of (2.32) and a standard deviation of 0.264. At a low level for both domains, it was followed by the second-

ranked domain, the role of technological applications in enhancing the quality of education for students with disabilities, 

with an average of 2.24 and a standard deviation of 0.211. Tables 3 and 4 show how the mean values and standard 

deviations for each domain's elements were obtained. 
 

TABLE 3 

TEACHERS' KNOWLEDGE OF TECHNOLOGICAL APPLICATIONS 

Level S.D Mean Domain No. 

high 0.890 3.78 Because of supportive technologies, people with disabilities can lead fulfilling lives. 1 

high 0.864 3.84 I am aware that the use of supportive technology is required by law for students with 

disabilities. 

2 

low 0.520 2.20 I have a notion about the concept of technology in the twenty-first century. 3 

moderate  0.524 2.40 Technology holds great promise for the development of new teaching materials 4 

moderate  0.538 2.40 Technology has a big impact on the education 5 

low 0.788 1.40 Using technology makes producing high-quality teaching things affordable and 

effective. 

6 

low 0.842 1.44 Technology has changed several fields. 7 

low 0.882 1.56 Our teaching environment is heavily influenced by technology. 8 

low 0.946 1.58 Technology has the ability to improve the competence of the teaching tools and 

equipment used by those with disabilities. 

9 

low 0.652 2.26 There are two technology issues. It can be both harmful and useful too. 10 

low 0.277 2.32 Total  

 

The Table reveals that the total mean for the domain of the level of knowledge of teachers regarding technological 

applications was (2.32) with a standard deviation of (0.277). This represents a low level of esteem for technology tools. 

Item number 2, which states, "I am aware that the use of assistive technology is required by law for those with disabilities," 

rated foremost with an average of 3.84 and a standard deviation of 3.84. Following in second position was item number 

1, which states, "Because of supportive technologies, people with disabilities can lead fulfilling lives" with an average of 

(3.83) and a standard deviation of (0.890). Third came item number 5, which states, "Technology has a big impact on the 

economy," with an average of 2.40 and a standard deviation of 0.538. Lastly, in the fourth position came item 6, which 

states, "Using technology makes producing high-quality things affordable and effective," with an average of 1.40 and a 

standard deviation of 0.788. 
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TABLE 4 

ROLE OF TECHNOLOGICAL APPLICATIONS IN ENHANCING THE QUALITY OF EDUCATION 

Level S. D Mean Domain No. 

moderate  0.544 2.46 Educational technology reduces the burden on teachers by reducing students' 
reliance on them. 

11 

moderate  0.555 2.55 Educational technology stimulates motivation among the stakeholders in the 

educational learning process. 

12 

low 0.912 2.18 Educational technology contributes to the continuous monitoring of students with 
disabilities. 

13 

low 0.623 1.52 Educational technology equips teachers with modern technology usage skills. 14 

low 0.488 2.30 Educational technology elevates the achievement level in various skills for 

students with disabilities. 

15 

moderate  0.746 3.11 Educational technology provides continuous feedback for teachers regarding their 

students. 

16 

moderate  0.723 2.58 The use of modern techniques by teachers during teaching increases motivation 

among students. 

17 

low 0.889 2.18 Educational technology assists teachers in self-reflection. 18 

low 0.836 1.58 Educational technology makes the subject matter more engaging. 19 

moderate  0.578 2.34 Educational technology helps teachers maintain constant communication with the 

parents of disabled students to follow up on instructions and guidance regarding 
their children. 

20 

low 0.746 2.28 Educational technology considers the diverse abilities of teachers. 21 

low 0.743 1.92 Educational technology provides effort and time savings. 22 

low 0.755 1.92 Educational technology eliminates students’ differences.  23 

low 0.661 1.55 Educational technology helps students retain information for a long time. 24 

low 0.745 2.31 Educational technology increases positive interaction between the students and the 
teacher. 

25 

low 0.624 2.11 Using educational technology in teaching makes teachers more considerate of 

differences among students. 

26 

moderate  0.525 2.42 Educational technology gives teachers sufficient freedom while preparing their 
lessons. 

27 

low 0.746 2.24 Educational technology contributes to diversifying teachers' methods and 

techniques in teaching. 

28 

low 0.162 2.24 Total  - 

 

Table 4 presents the overall mean (−2.24) with a standard deviation of (0.162) for the domain of the function of 

technological applications in enhancing the quality of education for students with disabilities in Jordan. This shows a poor 

degree of appreciation. With an average of (3.11) and a standard deviation of (0.752), item 16, which reads, "Educational 

technology provides continuous feedback for teachers regarding their students" came first. With an average of 2.58 and a 

standard deviation of 0.711, item 17 which reads, “The use of modern techniques by teachers during teaching increases 

motivation among students" was in the second position. The statement "Educational technology reduces the burden on 

teachers by reducing students' reliance on them" (item 11) came third with an average of (2.64) and a standard deviation 

of (0.544). The statement “Educational technology equips teachers with modern technology usage skills", item 14, was 

in the last position. 
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TABLE 5 

DOMAINS AND TOTAL SCORES BASED ON YEARS OF EXPERIENCE, GENDER, AND SUPPORTIVE TECHNOLOGY FIELD 

Standard 

error 

Modified 

mean 

Stand. 

Devi. 

Mean No. Variable categories Variable Domain 

0.112 2.311 0.322 2.28 146 Male Gender Teachers' level of 

application for 

technology. 
 

0.112 2.268 0.246 2.28 140 Female 

0.128 2.211 0.289 2.36 66 Less than 4 years Experience in 

years 0.121 2.224 0.266 2.24 69 From 4-8 years 

0.121 2.422 0.290 2.28 151 More than 8 years 

0.122 2.311 0.288 2.26 58 Auditory impairment  
Supportive 

technology 
field 

0.068 2.323 0.266 2.32 96 Sight impairment 

0.124 2.377 0.288 2.32 132 Physical and health 

impairment 

0.010 2.156 0.128 2.22 146 Male Gender The application of 
technology can 

help children with 

impairments live 
better lives. 

0.054 2.234 2.081 2.18 140 Female 

0.054 2.123 0.128 2.16 66 More than 4 years Experience in 

years 0.032 2.278 0.156 2.18 69 4-8 years 

0.058 2.255 0.156 2.29 151 More than 8 years 

0.066 2.311 0.122 2.17 58 Auditory impairment  
Supportive 

technology 

field 

0.022 2.133 0.159 2.22 96 Sight impairment 

0.121 2.256 0.160 2.18 132 Physical and health 

impairment 

0.022 2.207 0.133 2.19 146 Male Gender  

0.022 2.244 0.166 2.30 140 Female 

0.058 2.445 0.125 2.22 66 Less than 4 years Experience in 
years 0.043 2.246 0.148 2.24 69 4-8 years 

0.054 2.288 0.122 2.26 151 More than 8 years 

0.059 2.289 0.138 2.22 58 Auditory impairment Supportive 

technology 
field 

0.042 2.212 0.142 2.18 96 Sight impairment 

0.042 2.175 0.1323 2.28 132 Physical and health 
impairment 

 

The findings of Table 5 show that there are notable disparities in the study sample students' mean scores regarding 

teachers' knowledge of technological applications, their contribution to enhancing the quality of life for students with 

disabilities across all domains, and their overall score. This is dependent upon the following factors: years of experience, 

gender, and area of supported technology. The Multivariate Analysis of Variance (MANOVA) test was used to determine 

whether the differences were statistically significant. The outcomes are shown in Table 6. 
 

TABLE 6 
THE SIGNIFICANCE OF DIFFERENCES IN THE LEVEL OF KNOWLEDGE OF TEACHERS IN TECHNOLOGICAL APPLICATIONS 

P. Value (F) 

Value  

Squares 

average 

Squares 

sum 

Dependent variable Variance resource 

0.445 0.558 0.068 0.068 Knowledge level Gender 
Hoteling’s Trace/ 

0.060, sig=0.068 
0.028 5.124 0.134 0.134 Role of technological 

applications 

0.052 3.113 0.262 0.468 Knowledge level Experience in years 

Wilk's Lambda 
0.886, Sig=0.034 

0.058 2.798 0.211 0.128 Role of technological 
applications 

0.258 1.356 0.122 0.208 Knowledge level Supportive technology field 

Wilk's Lambda 

0.942, Sig=0.234 
0.228 1.511 0.054 0.068 Role of technological 

applications 

  0.078 2.562 Knowledge level Error 

  0.034 2.256 Role of technological 

applications 

   8.110 Knowledge level  

Corrected total    2.534 Role of technological 
applications 

*Statistically significant at α ≤ 0.05. 

 

Regarding the gender variable, the results of Table 6 show that there is no statistically significant difference between 

the mean values of the study sample students in the area of instructors' degrees of expertise in technological applications. 

Regarding the function of technological applications, there are statistically significant disparities, with a tendency in favor 

of males. Regarding the variable of the field of supportive technology, there were no statistically significant differences 

between the mean values of the sample in the two domains: the role of technological applications in enhancing the quality 

of education for students with disabilities and the level of knowledge of teachers in applying technology. Years of 

experience also show that there was no statistically significant difference in the mean values of the study sample students 

on the contribution of technological applications to enhancing the quality of life for students with disabilities. The same 

table's results, however, revealed variations in the instructors' degree of technological application knowledge.V.  

DISCUSSION 
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The first study question's findings demonstrated that English language instructors in Jordan had a low degree of 

understanding regarding technological applications and their potential to enhance the learning and teaching process of 

students with disabilities. Ignorance of this technology suggests ignorance of its significance in raising the quality of life 

for students with impairments. The lack of technological understanding is consistent with earlier research by Ayyad (2014) 

and Darwish and Abu Amrah (2018), and it can be explained by the novelty of technology, both internationally and in 

the Arab world. As a developing country, Jordan finds it difficult to use technology to improve the teaching of students 

with disabilities because of its high cost and resource requirements. The lack of integration of this aspect into educational 

curricula and teachers’ training programs results in a deficiency of awareness and knowledge among professionals. 

The results of did not reveal any statistically significant differences in teachers' level of knowledge about technological 

applications and their impact on improving the quality of life for students with disabilities based on gender, years of 

experience, or the field of supportive technology. The fact that neither male nor female teachers took part in any type of 

technology-related activity or training may account for the absence of obvious disparities. In addition, the poll found that 

neither gender was motivated or driven to further their personal growth nor stay abreast of technological advancements, 

and that university curricula did not include any courses on the subject. 

Furthermore, the results revealed that there were no statistically significant differences in experience between teachers 

with fewer than four years, more than four years, and more than eight years. This finding is explained by the similarity in 

the degree of technological awareness possessed by both novice and expert educators. This has to do with the 

government's lack of interest and the accountability of relevant organizations and entities in creating advanced assistive 

technologies, tools, and programs for students with disabilities, particularly in the area of technology. 

As a result, no training program seems to be provided to teachers, irrespective of their years of experience, to enhance 

their abilities and utilize contemporary technology. This is especially true given the minimal funding provided for 

technology training and use generally, as well as for students with disabilities specifically. This is consistent with Ayyad's 

(2014) findings, which show that years of experience and gender have had little bearing on the degree of knowledge. 

Regarding the assistive disability variable, the findings did not demonstrate statistically significant variations in the 

teachers' level of understanding regarding technology and its applications to enhance the quality of life, based on the field 

of work in supportive technology for physical, mental, visual, and auditory disabilities. Professionals in the field of 

physical and health disabilities made up the bulk of the sample, since these categories encompass a wide range of 

neurological, skeletal, muscular, and health diseases. When compared to visual and auditory problems, they are more 

common; therefore, more supportive technology is used. Nevertheless, despite working in diverse industries, teachers' 

levels of knowledge when it came to technological applications did not significantly differ from one another. This is 

explained by the fact that many professors are unfamiliar with technology, because it is a relatively new topic of study.  

Previous research has shown that this situation closely mirrors the degree of knowledge in many Arab communities 

and communities worldwide. A developing nation such as Jordan should anticipate a decline in consciousness due to its 

small size, lack of resources, and delayed technological advancement. This has affected the lack of enthusiasm among 

organizations and staff members, especially educators from different specialties or categories of disabilities. When it 

comes to tools and assistive technology for students with disabilities, professionals at state institutions and centers 

continue to employ antiquated practices without making any effort to stay up to date with advancements in technology. 

This is particularly true given the few resources at hand and the significant expense involved in creating and utilizing 

technology and its applications to support and enhance the lives of those with disabilities. 

VI.  CONCLUSION AND RECOMMENDATIONS 

The purpose of this study was to find out what teachers thought about using assistive technology to help students with 

disabilities. The study's findings demonstrated how little the teachers knew about using assistive technology to teach 

children with impairments. It also demonstrated that neither gender nor experience characteristics are linked to statistically 

significant differences. In light of these findings, the study suggests that educators continue to use assistive technology 

while instructing students with impairments. A number of issues need to be taken care of in order to make education 

accessible to students with disabilities. These include the availability of assistive technology and educational services 

from university administrations, as well as the provision of services and awareness of how to use them. In order to improve 

student access and achieve success in education, institutions should provide the required environment, software/hardware, 

assistive technology, and educational services. 

Special education teachers must be prepared to implement AT to enhance their knowledge and competencies, besides 

their teaching abilities and expertise in addressing the learning needs of students with disabilities. The findings suggest 

that special education teachers receive training to improve their AT abilities across a range of domains. Consequently, 

decision-makers ought to tackle the problems identified here concerning the implementation process. Future studies 

should consider the opinions of students from various backgrounds, including specialists, researchers, and customers. 

Furthermore, investigating how learners see technology – both with and without prior knowledge – could be a useful topic 

for further investigation. 

 

 

176 JOURNAL OF LANGUAGE TEACHING AND RESEARCH

© 2025 ACADEMY PUBLICATION



REFERENCES 

[1] Alatoom, N. A., Al-Afef, A. K., Aljedayh, K. S., Al Azzam, T. M., Abumelhim, M. H., & Rababah, M. A. (2022). The future of 

refuge in the Middle East: Social and political impacts. Res Militaris, 12(2), 3410-3418. 

https://resmilitaris.net/index.php/resmilitaris/article/view/458 

[2] Alazzam, A. A., Al-Shoqran, A. A., Suleiman, B. M., Rababah, M. A., Al-Hawamdeh, B. M., Al-Maraziq, I. A., Tanjour, I., & 

Al-Habies, F. A. (2024). The relationship between psychological stress and mindfulness among outstanding students in the school 

basic stage. The Education and Science Journal, 26(4), 148–168. https://doi.org/10.17853/1994-5639-2024-4-148-168 

[3] Alghazo, K. M., Qbeita, A. A. A., Rababah, M. A., & Malkawi, N. A. (2023). English language teachers’ employment of 

successful intelligence skills. International Journal of English Language and Literature Studies, 12(2), 184-194. 

https://doi.org/10.55493/5019.v12i2.4839 

[4] Alhabies, F. (2021). The relationship between family socialization patterns and attitudes towards drug use among users and 

addicts of cannabis and alcohol who wish to be treated in private clinics in Amman, Jordan. Jordan Journal of Pharmaceutical 

Sciences, 14(4), 391-401. https://archives.ju.edu.jo/index.php/jjps/article/view/107951 

[5] Al-Habies, F. (2022). Irrational beliefs among Sciences and Human Sciences students at Isra University. Dirasat: Human and 

Social Sciences, 49(2), 573-582. 

[6] Al-Habies, F. A. M. (2021). Relationship between self-esteem and bullying behavior of individuals addicted to stimulants and 

sedatives post-treatment and aging. Periodicals of Engineering and Natural Sciences, 9(3), 632-640. 

http://dx.doi.org/10.21533/pen.v9i3.2219 

[7] Al-Habies, F. A. M., Tarawneh, H., Al, I. D. A. A. N., Tarawneh, H. H., Dawaghreh, S. A., Jawarneh, A. I. A., ... & Alorani, O. 

I. H. (2024). The impact of Cognitive Behavioral Therapy (CBT) program on anxiety disorder and memory recall. Periodicals 

of Engineering and Natural Sciences, 12(1), 183-190. http://dx.doi.org/10.21533/pen.v12i1.4005 

[8] Al-Habies, F. A., Rababa'h, S. Y., & Rababah, M. A. (2024). Obstacles to marriage for Jordanian persons with visual or hearing 

disabilities from their perspectives. FWU Journal of Social Sciences, 18(2), 91-104. 

http://doi.org/10.51709/19951272/Summer2024/9 

[9] Al-Jezawi, H. K., Al-Abdulrazaq, M. A., Rababah, M. A., & Aldoory, A. H. (2023). Art voicing peaceful protest: Hip-hop and 

rap in the American and Arabic cultures. International Journal of Arabic-English Studies, 24(1), 1–16. 

https://doi.org/10.33806/ijaes.v24i1.555. Retrieved on August 10, 2023. 

[10] Alkhaldi, A. A., Rababah, M. A., Al-Saidat, E. M., Rakhieh, B. M., & Rababah, K. A. (2023). A lexical study of coffee shop 

signs in Jordan. International Journal of English Language and Literature Studies, 12(1), 33–44. DOI: 

10.55493/5019.v12i1.4703. Retrieved on September 10, 2023. 

[11] Almsbhieen, M. M., Aljazi, S. F. F., Alhasanat, H. A. A., & Rababah, M. A. (2023). The effect of active learning strategies on 

developing oral reading skills in low-achieving native-speaker Arabic students. International Journal of English Language and 

Literature Studies, 12(4), 384-400. https://ideas.repec.org/a/asi/ijells/v12y2023i4p384-400id4923.html 

[12] Al-Saidat, E. M., Tawalbeh, A. I., Malkawi, N. A., Shehadeh, T. M., Rabab'ah, K. A., & Rababah, M. A. (2023). The linguistic 

implications of Facebook nicknames for Jordanian males and females. Theory and Practice in Language Studies, 13(10), 2457–

2467. https://doi.org/10.17507/tpls.1310.04. Retrieved on September 10, 2023. 

[13] Alshare, F., Alkhawaldeh, A. M., & Eneizan, B. M. (2019). Social media website’s impact on moral and social behavior of the 

students of university. International Journal of Academic Research in Business and Social Sciences, 9(3), 169-182. 

http://creativecommons.org/licences/by/4.0/legalcode 

[14] Al-Sous, N., Almajali, D., Al-Radaideh, A., Dahalin, Z., & Dwas, D. (2023). Integrated e-learning for knowledge management 

and its impact on innovation performance among Jordanian manufacturing sector companies. International Journal of Data and 

Network Science, 7(1), 495-504. http://growingscience.com/beta/ijds/5810-integrated-e-learning-for-knowledge-management-

and-its-impact-on-innovation-performance-among-jordanian-manufacturing-sector-companies.html 

[15] Banikalef, A. A. (2019). The impact of culture and gender on the production of online speech acts among Jordanian Facebook 

users. International Journal of Arabic-English Studies (IJAES), 19(2), 395-410. https://doi.org/10.33806/ijaes2000.19.2.9  

[16] Banikalef, A. A. (2020). A pragmatic study of swearing objects and expressions in Jordanian Arabic. International Journal of 

Linguistics, 12(3), 195-207. Macrothink Institute. 

[17] Banikalef, A. A. (2020). Discourse analysis of Jordanian online wedding invitation cards during COVID-19 pandemic. 

International Journal of English Linguistics, 10(5), 173-178. The Canadian Center of Science and Education (CCSE). 

https://doi.org/10.5539/ijel.v10n5p173 

[18] Bardaweel, M. R., & Rababah, L. M. (2021). Reasons of using Arabizi among English language students in Jordan. Jadara 

Journal for Studies and Research, 7(1), 17-31. https://doi.org/10.54161/jrs.v7i1.101 

[19] Essa, A. H. B., Al-Tawalbeh, A. M., Al-Gayam, I. M., Bani-Khair, B. M., & Rababah, M. A. (2023). The dream poem: Qays Ibn 

Al-Khateem’s poem "anna sarabti". Theory and Practice in Language Studies, 13(2), 479-486. 

https://doi.org/10.17507/tpls.1302.24. Retrieved on June 10, 2023. 

[20] Harara, N. M., Al Najdawi, B. M., Rababah, M. A., & Haniyi, A. A. (2024). Jordanian Tour Guides' Communication Competency. 

Journal of Language Teaching and Research, 15(3), 873-883. https://doi.org/10.17507/jltr.1503.20 

[21] Harara, N. M., Amarneh, E. F., Al Hammouri, R. N., Rababah, M. A., Rababah, L., & El-Omari, A. H. (2024). The Effect of 

Osborn’s Model on Developing Students’ Rhetoric Concepts. Journal of Language Teaching and Research, 15(4), 1072-1082. 

https://doi.org/10.17507/jltr.1504.05 

[22] Hatamleh, I. H. M., Safori, A. O., Ahmad, A. K., & Al-Etoum, N. M. D. I. (2023). Exploring the interplay of cultural restraint: 

the relationship between social media motivation and subjective happiness. Social Sciences, 12(4), 228. 

https://doi.org/10.3390/socsci12040228 

[23] Hatamleh, I. H. M., Safori, A. O., Habes, M., Tahat, O., Ahmad, A. K., Abdallah, R. A. Q., & Aissani, R. (2023). Trust in social 

media: Enhancing social relationships. Social Sciences, 12(7), 416. https://doi.org/10.3390/socsci12070416 

JOURNAL OF LANGUAGE TEACHING AND RESEARCH 177

© 2025 ACADEMY PUBLICATION



[24] Kisanga, S. E., & Kisanga, D. H. (2022). The role of assistive technology devices in fostering the participation and learning of 

students with visual impairment in higher education institutions in Tanzania. Disability and Rehabilitation: Assistive Technology, 

17(7), 791-800. https://doi.org/10.1080/17483107.2020.1817989 

[25] Lersilp, S., Putthinoi, S., & Chakpitak, N. (2016). Model of providing assistive technologies in special education schools. Global 

Journal of Health Science, 8(1), 36. https://doi.org/10.5539%2Fgjhs.v8n1p36 

[26] Lersilp, T. (2016). Assistive technology and educational services for undergraduate students with disabilities at universities in 

Northern Thailand. Procedia Environmental Sciences, 36, 61-64. https://doi.org/10.1016/j.proenv.2016.09.012 

[27] Malcolm, M. P., & Roll, M. C. (2017). The impact of assistive technology services in post-secondary education for students with 

disabilities: Intervention outcomes, use-profiles, and user-experiences. Assistive technology, 29(2), 91-98. 

https://doi.org/10.1080/10400435.2016.1214932 

[28] Malkawi, N. A. M., Attiyat, N. M. A., Ismael, F. M. H., Ismael, A. M. H., & Rababah, M. A. I. (2023). English Teachers' Use of 

Multiple Modalities. Arab World English Journal, 14(1), 05-119. DOI: https://dx.doi.org/10.24093/awej/vol14no1.7. Retrieved 

on September 12, 2023. 

[29] Malkawi, N., Al-Slaihat, M. M., Al Basal, N. M. A., Sakarneh, M., Alkhaldi, A. A., Al-Jezawi, H. K., & Rababah, M. A. (2023). 

Teaching English to students with special needs: A case study in Jordan. Journal of Language Teaching and Research, 14(5), 

1233-1243. https://doi.org/10.17507/jltr.1405.11. Retrieved on September 12, 2023. 

[30] Marouli, C. (2021). Sustainability education for the future? Challenges and implications for education and pedagogy in the 21st 

century. Sustainability, 13(5), 2901. https://doi.org/10.3390/su13052901 

[31] McNicholl, A., Desmond, D., & Gallagher, P. (2023). Assistive technologies, educational engagement and psychosocial 

outcomes among students with disabilities in higher education. Disability and rehabilitation. Supportive technology, 18(1), 50–

58. https://doi.org/10.1080/17483107.2020.1854874 

[32] Melhim, M. A., Rababah, M. A., Rabab’a, Y. A., Zainelabdin, F. A., Al Dalaeen, I., Abu Zaytoon, N. A., Alqiam, H. A. A., & 

Al-Khatib, L. I. (2023). Teachers’ perspectives on social values and their influence on sustainable development in Ajloun 

Governorate. Journal of Higher Education Theory and Practice, 23(14), 55-77.  https://doi.org/10.33423/jhetp.v23i14.6389 

[33] Melhim, M. H. A., Al-Shurman, Y. M., Zainelabdin, F. A., Rabab’a, Y. A., Bani Saeed, R. A., & Rababah, M. A. (2023). ISIS’ 

Miscontextualization of Ḥadīth through Strategic Linguistic Propaganda: A Socio-political Analysis. Journal of Islamic Thought 

and Civilization, 13(1), 90–102. https://doi.org/10.32350/jitc.131.07. Retrieved on September 11, 2023. 

[34] Qudeisat, L., & Rababah, L. (2021). A sign is worth a thousand words: Jordanian shop signs in various languages. Jadara Journal 

for Studies and Research, 7(1), 5-16. https://doi.org/10.54161/jrs.v7i1.100 

[35] Rababah, L. M., Al-Khawaldeh, N. N., & Rababah, M. A. (2023). Mobile-assisted listening instructions with Jordanian audio 

materials: A pathway to EFL proficiency. International Journal of Interactive Mobile Technologies, 17(21), 129-147. 

https://doi.org/10.3991/ijim.v17i21.42789 

[36] Rababah, L. M., Rababah, M. A., & Al-Khawaldeh, N. N. (2024). Graduate Students’ ChatGPT Experience and Perspectives 

during Thesis Writing. International Journal of Engineering Pedagogy, 14(3), 11-24. 

https://search.ebscohost.com/login.aspx?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=21924880&AN=1766

17900&h=YEz0vCfyWGdtlDfLAdmR2MAjOHwlAPE0SXmIJL2sDiRGE2VoCEpjkiqi0iPSeZ7yuKPIcCb6%2BKG8ZZTF8p

hwdA%3D%3D&crl=c 

[37] Rababah, M. A., Rababah, L. M., Abumelhim, M. H., Abu-Melhim, A. R., & Rababah, K. A. (2023). Interdisciplinary 

investigation of naming practices of cafes signages in Jordan. GEMA Online Journal of Language Studies, 23(4), 1-14. 

https://doi.org/10.17576/gema-2023-2304-01 

[38] Sakarneh, M. A., Ziadat, A. H., Almakaleh, A. A., Rababah, M. A., Alhassan, A. H., Al-Muhairat, L. A., & Al-Rababah, H. A. 

(2022). Socio-pedagogical competencies needed by educators of students with autism spectrum disorder: A parent's perspective. 

Education and Science, 25(5), 176-194. https://doi.org/10.17853/1994-5639-2023-5-176-194 

[39] Shalghin, A. (2014). Time, waiting, and entrapment in Samuel Beckett. International Journal of Humanities and Social Science, 

4(9), 101-117. https://www.academia.edu/download/78563638/13.pdf 

[40] Shalghin, A. (2023). The role of literature and art in constructing social thoughts. Journal of Southwest Jiaotong University, 

38(5), 111-130. https://doi.org/10.35741/issn.0258-2724.58.3.49 

[41] Silman, F., Yaratan, H., & Karanfiller, T. (2017). Use of supportive technology for teaching-learning and administrative processes 

for visually impaired people. Eurasia Journal of Mathematics, Science & Technology Education, 13(8), 4805-4813. 

https://doi.org/10.12973/eurasia.2017.00945a 

[42] Tashtoush, R., & Al-Qashaar, M. (2017). Quality of life and self-esteem among diabetics in Jordan (in Arabic). The Jordanian 

Journal of Educational Sciences, 13(2), 133-151. 

[43] Waldron, A., Spencer, D. & Batt, C. (2006). The current state of public understanding of technology. Journal of Nanoparticle 

Research, 8(5), 569–575. https://doi.org/10.1007/s11051-006-9112-7 

[44] Wolor, C. H., Datu Eranza, D. R., Rababah, M. A., & Nurkhin, A. (2023). Relationship of work-family conflict, work-life 

imbalance, and work-related stress with employee performance of married women in Indonesia: A cross-sectional study (Persian). 

Iranian Journal of Psychiatry and Clinical Psychology, 29(3), 350-369. https://doi.org/10.32598/ijpcp.29.3.4713.1 

[45] Wolor, C. W., Eranza, D. R. D., Rababah, M. A., Nurkhin, A., & Hoo, W. C. (2024). The impact of interpersonal trust 

development on maintaining business sustainability: A case study of Aceh Gayo coffee from Sumatera, Indonesia. Journal of 

Infrastructure, Policy and Development, 8(6), 1-12. https://doi.org/10.24294/jipd.v8i6.3947 

[46] Wolor, C. W., Eranza, D. R. D., Rababah, M. A., Nurkhin, A., & Wibawa, E. A. (2024). Sexual harassment and its impact on 

employees. Universal Journal of Public Health, 12(1), 91-100. https://doi.org/10.13189/ujph.2024.120109 

[47] Wolor, C. W., Wibawa, E. A., Eranza, D. R. D., Nurkhin, A., & Rababah, M. A. (2024). Impact of bullying on work motivation 

and job satisfaction. Health Psychology Report, 1(11), 1-12. https://doi.org/10.5114/hpr/166427 

[48] Yassien, B. B. M. B., Albadarneh, M. M. T., Alazzam, A. A. A. M., & Rababah, M. A. (2023). Relationship between 

organisational trust and decision-making participation. Journal of Higher Education Theory and Practice, 23(7), 169-177. 

https://doi.org/10.33423/jhetp.v23i7.6021 

178 JOURNAL OF LANGUAGE TEACHING AND RESEARCH

© 2025 ACADEMY PUBLICATION



[49] Yassin, A. A., Razak, N. A., Saeed, M. A., Al-Maliki, M. A. A., & Al-Habies, F. A. (2021). Psychological impact of the COVID-

19 pandemic on local and international students in Malaysian universities. Asian Education and Development Studies, 10(4), 

574-586. https://doi.org/10.1108/AEDS-05-2020-0098 

[50] Алаззам, А. А. Аль-Шокран, А. А. К., Сулейман, Б. М., Рабабах, М. А., Аль-Хавамде, Б. М., Аль-Маразик, И. А. М., ... & 

Аль-Хабис, Ф. А. М. (2024). Связь между психологическим стрессом и осознанностью среди выдающихся учеников на 

основном этапе школьного образования. Образование и наука, 26(4), 148-168. https://doi.org/10.17853/1994-5639-2024-4-

148-168 

 

 

 

Omar Ismail Alorani has a PhD in psychological and educational counseling. He teaches at the University of Jordan in the Special 

Education and Counselling Department. His areas of interest are rehabilitation counselling, psychotherapy, and psychological disorders. 

Email: o.alorani@ju.edu.jo https://orcid.org/0000-0002-7698-3686 

 

 

Sarp Erkir is an associate professor at the American University of the Middle East in Kuwait. His research interests include ways 

of incorporating educational technologies and using literature in the language classroom, along with curriculum design and 

development. 

 

 

Suzie Yaseen Rababa'h is an assistant professor at Jadara University, Jordan. Her research interests include ways of incorporating 

educational technologies and curriculum design and development. 

 

 

Baker Mohammad Bani-Khair is an associate professor of English language and literature at The Hashemite University, Faculty 

of Arts, Department of English, Jordan. His research interests include educational technologies and literature. 

 

 

Ali Ata Alkhaldi is an associate professor of applied linguistics at the American University of the Middle East in Kuwait. His 

research interests include creative and business writing, literature, curriculum development, SLA theories, TESOL, and ESP/EAP. 

 

 

Mahmoud Ali Rababah has a PhD in Applied Linguistics. He teaches at Al-Balqa Applied University, Irbid University College, 

Department of English Language and Literature. His areas of interest are applied linguistics, socio-pragmatics, sociolinguistics, and 

translation. mrababah@bau.edu.jo, https://orcid.org/0000-0002-0930-4030 

 

 

Basma Mohammad Al-Hawamdeh is an assistant professor, Department of Curricula and Instruction, Faculty of Educational 

Sciences, University of Jerash; ORCID 0000-0003-1523-0661; Jerash, Jordan. Email: b.hawamdeh@jpu.edu.jo 

 

 

Abdelsalam Fahad Al-Awamrah is an associate professor at the University of Jordan, Faculty of Arts, Department of Educational 

Leadership and Fundamentals. His areas of interest include educational leadership. Email: a.awamrah@ju.edu.jo. ORCID: 0000-0002-

8827-1723 

 

 

Feras Ali Al-Alhabees is an associate professor at the University of Jordan, Faculty of Arts, Department of Psychology. His areas 

of interest include clinical psychology, addiction psychology, criminal psychology, and social psychology. 

JOURNAL OF LANGUAGE TEACHING AND RESEARCH 179

© 2025 ACADEMY PUBLICATION

mailto:mrababah@bau.edu.jo
https://orcid.org/0000-0002-0930-4030
mailto:b.hawamdeh@jpu.edu.jo
mailto:a.awamrah@ju.edu.jo



